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ABSTRACT
This study aimed at evaluating the effectiveness of Big Results Now in Education initiatives towards academic performance of secondary schools, a case of Meru District council. The works survey was methodically done to notify the study in two ways; contents and the procedural parts. The study includes four research specific objectives and four research questions were framed to direct the study. The study was basically qualitative with some parts of a quantitative method and it engaged 95 respondents. These were 40 teachers, 30 parents, 20 secondary students, 4 head masters and 1 district education officer.  The Empirical information’s were collected through questionnaires, semi-structured interviews, focus group discussion and from documentaries. Findings showed more or less poor implementation of BRN initiatives in education. This has exerted a lot of pressure among the teachers, parents, students and the entire community. Parents are blamed by the large proportion of the respondents for not making follow-up on what their children are doing in schools whereas teachers are blamed for not been teaching and get committed for effective teaching and the government and education stakeholders are blamed for not providing sufficient teaching and learning facilities in schools. Further, infrastructure conditions were poor including teacher houses, offices and secondary school buildings. Some buildings were collapsing or had leaking roofs and cracking walls and floors.  All these were indicators of poor implementation of BRN initiative and hence declining academic performance among the students. The study recommended that, the government and other stakeholders should come up with the strategies to get rid of the observed challenges facing education sector in secondary schools and provide sufficient teaching materials and learning facilities.  
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This chapter presents the research background, statement of the problem, general and specific objectives of the research, research questions and the significant of the study.

1.1 Background to the Problem
Tanzanian Development Vision (TDV) 2025 which was adopted in 2000 has clearly stipulated the development ambitions which necessity to be realized for the betterment of peoples’ lives. The vision aimed at having an educated and a learning society, peace, stability and harmony, a society that is characterized by good governance and rule of law, quality livelihood with vibrant and competitive economy by the year 2025. In order to meet the objectives of TDV (2025), Big Results Now (BRN) program was initiated as a development intervention with a necessity to greater precision in prioritization, planning, and stronger execution of results oriented plans which could effectively deliver expected outcomes and impacts including educational development programs(URT, Big Reult Now,Tanzania development vission 2025, 2014)

Big Results Now has been recognized as a program focusing on delivering specific goals within a stipulated timeline. It was adopted by the Government of Tanzania in 2012 in order to accelerate the implementation of National priority projects and facilitate the realization of Tanzania Development Vision 2025. The approach is based on changing the way the government works by implementing some catalytic initiatives at serious points in a system so that it brings more effectively and efficiently (URT, Big Reult Now,Tanzania development vission 2025, 2014). The implementation of BRN initiative can be traced back in 2010 where the Malaysian Government launched a transformation program that aimed at reducing crimes, fighting corruption, improving students’ outcomes, and raising living standards of the low-income households. The program also focused to improve rural basic arrangements and guarantee accessibility to clean or treated water, improved urban public transport, and address cost of living (UWEZO, 2013)

The adoption of the BRN initiative in Africa begun in Nigeria for the purpose of addressing living standards of the low income households and to improve student’s outcome. Thereafter the initiative spread to other African countries, including the East African countries. For instance Rwanda adopted the initiative for the purpose of transforming the country from a low-income to middle-income country by the year 2020. BRN as a methodology comprises of a highly adaptable set of tools for proactive tracking, monitoring and problem solving across the implementation structure. In Tanzania the implementation of BRN initiative started in 2013/2014 financial year with the aim of having new methods of working under specified timeframe for delivery of the step-change required basing on six National key results areas which are agriculture, education, energy, resource mobilization, transport and water (URT, Big Reult Now,Tanzania development vission 2025, 2014).

By taking the consideration in education sector which is a focus of this study it has been noted that, Tanzanian leadership has shown a strong commitment to providing education to its citizens. This comes from the realization that education is a prerequisite for national development and that provision of education remains central focus to its policies. Education remains a strategic agent necessary for the continued development and economic growth of the country, while at the same time ensuring sustained improvement in the people’s general welfare. Spanning pre-primary, primary, secondary, and tertiary education, including vocational training, the Tanzanian Government has made education an important development priority for the country over the past decade BRN initiative in education intends to improve the quality of basic and secondary education and thereby increasing the pass rates in both primary and secondary schools  (Nyiranda, 2013).

The successful implementation of the BRN initiative in education sector is dependent upon the active participation of many stakeholders with different roles. These include students, parents, teachers, the government and Non-Governmental Institutions. In Tanzania the focus of BRN initiative in education for the first three years has been on creating performance transparency; motivating through incentives; providing support where needed the most; and improving teacher conditions, learning and teaching environment with the goal of achieving a pass rate of 80% for both Primary and Secondary levels by 2015/16 (URT, Tanzania Development vission 2025,Big result now annual report 2013/2014, 2015).

According to (URT, Big Reult Now,Tanzania development vission 2025, 2014) indicate one of the challenges facing secondary education subsector is dropouts which is higher at O-Level compared to A-Level.  Form two had the highest number of dropouts 31,253 (32.9 percent). The proportion of students who reached Form four in 2013 was 42.5 percent compared to 38.5 percent in 2012. The main cause of dropout was nonattendance (76.1 percent) followed by lack of basic needs (12.9 percent). The number of students who sat for Form four exams in 2012 and enrolled in Form five in 2013 decreased compared to previous years. Also qualified Teachers for Secondary schools are defined as those with Diploma and above. Shortage of qualified teachers was more pronounced in Science Subjects. This calls for more efforts to be directed at training and retaining secondary school science teachers.

In many parts of the world including Tanzania the access toO’level secondary education is increasing while currently a focus is shifting to the nature of education provided to students who access this education. It is no longer enough for students to go to school, it is equally important that these students receive secondary education that will change their lives for the better. Both Education for All (EFA) and the Millennium Development Goals (MDGs) introduced the concept of quality education into their goals including the national development targets. Tanzania, as a signatory to both EFA goals and the MDGs, is committed to achieving these goals and targets (UWEZO, 2013).

1.2 Statement of the Problem
Education performance has been viewed in terms of quality of education which is looked at from the input, process, output and outcome perspectives. Within the education sector, there has recently been a national outcry about declining examination results in terms of pass rates and poor learning outcomes. According to Citizen Report, (2013) on 18th of February 2013, sited by (UWEZO, 2013) the Government of Tanzania announced that 240,903 out of 397,126 students who sat for the 2012 National Form Four exams failed, putting the failure rate at 61% up from 46% in 2011. A further 34% received Division IV, meaning only 6% received a meaningful pass rate of Division I, II and III combined. This indicates a declining academic performance of secondary school education in the country.

Current statistics have shown the increased number of secondary schools students’ population to the extent of exerting greater pressure on the education infrastructure that has not been able to cope with the additional demands. A steady decline in the quality of education in terms of pass rates has been illustrated in secondary schools student pass rates that felled to 1.87% in 2015 from 69.75% in 2014. This decline sparked a national debate about academic performance and setting of standards of education in Tanzania.

Regardless of the initiation of Big Results Now in Education (BRN-Ed) in February 2013 in Tanzania with an expectation to fast track the improvement of quality secondary education service delivery and the production of tangible improvements in student learning outcomes at secondary schools, the problem of learning environment like laboratories, teachers and books still have been extremely intensified. Large number of students does not achieve the required knowledge and skills to pass the secondary school examination and achieve the intended learning outcomes. The government of Tanzania has taken up the challenges to improve learning outcomes in its secondary schools through BRNEd. However it was expected that BRNEd would increase CSEE performance, but no significant changes are noted in CSEE.  This leads education stakeholders to have many questions what wrong with this programme? Instead of increasing CSEE performance the result seems to decrease during the implementation of BRNEd instead of showing high results as it expected.  Therefore, this study aims at evaluating the effectiveness of Big Results Now initiative in Education towards academic performance of O’level Secondary schools in Tanzania by taking Meru District Council a case study.

1.3 Objectives of the Study	
1.3.1 General Objective
 The general objective of this study is to evaluate the effectiveness of Big Results Now initiative in Education towards academic performance of secondary schools in Meru District.

1.3.2 Specific Objectives
i.	To examine the role of Big Results Now in Education in  relation to O’level Secondary School leaving examination performance.  
ii.	To evaluates the accessibility of teaching and learning materials. 
iii.	To assess whether the schools were inspected and how recommendations were implemented.  
iv.	To examine teachers qualifications in relation to O’level Secondary school teaching

1.4 Research Questions	
i.	What is the role of BRN in education in relation to CSEE performance?
ii.	What are accessibilities of teaching and learning resources?
iii.	How often the school inspected? To what extent the recommendation were implemented?
iv.	What are the qualifications of teachers in relation to O’level secondary school?
1.5 Significant and Justification of the Study















This chapter covers theory and other works done by other scholars trough the description of different theories,  empirical studies related to topic of study that holdup findings of the study and research gap.

2.2 Theoretical Review
This study was guided by the theory of educational productivity which has been propounded by Walberg in (Placeholder1) (1981). The theory insists effectiveness of any learning program to be in line with social-emotional influences, classroom management, parental support, student- teacher interactions, social- behavioral attributes, motivational- effective attributes, the peer group, school culture, and classroom climate as the most significant attributes which influences learning and academic performance. Therefore the role of BRN, teachers’ qualification and learning environment including teaching materials  the study will consider to being in line with the attributes suggested by Walberg however state, district or school policies, organizational characteristics, curriculum and instructions were considered by Greenberg, (2003) to be less influential to academic performance.  

In this stand the CSEE performance of students depends on many factors that work in together to give good results. For that matter students to get the aspired results all the education variables must be clearly identified, defined and measured. The relationship of the different variables in education may pave for effective achievement of good CSEE performance and meet the BRNEd government goals.
2.2.1 Factors Affecting Performance
The study conducted by (Farooq, 2011) shows there is a positive correlated between the socioeconomic and parental education towards academic performance in Pakistan. According to Atkinson (2000) shows that the positive relationships between the teachers’ motivation and that of students lead positive results. 
Effectiveness refers to the intervention’s ability to do more good than harm for the target population in a real-world setting. In BRN

2.3 Definition of BRN
BRN is a delivery approach focused on delivering definite goals within a specified timeline. It was adopted by the Government in 2012 in order to fast-track the implementation of national priority projects and facilitates the realization of the Tanzania Development Vision 2025 (TDV 2005). The methodology is based on altering the way the Government workings by implementing some catalytic initiatives at critical points in a system so that it can deliver more effectively and efficiently (URT, Big Reult Now,Tanzania development vission 2025, 2014)

The BRN foundations comprise prioritization with clear performance targets, rigorous implementation supported by detailed monitoring of performance data by dedicated delivery staff, and transparent performance management. The methodology comprises a highly adaptable set of tools for proactive tracking, monitoring and problem solving across the implementation structure. It involves the six National Key Result Areas (NKRAs) which are Agriculture, Education, Energy, Resource Mobilization, Transport and Water (URT, Big Reult Now,Tanzania development vission 2025, 2014).
2.3.1 The Origin of BRN
The history of the Big Results Now (BRN) initiative as it was widely applied throughout this study can be traced back to the year 2010 in Malaysia where the Malaysian government launched the Government Transformation Program. The effort of Malaysian government was to address seven key areas concerning the people of the country. It is worth noting that the key results areas were identified after conducting a wide national survey to ascertain the Malaysians demands and their most pressing issues (UWEZO, 2013).

After the survey, it was revealed that the Malaysians were facing a number of problems such as increased crimes, corruption, unreliable clean and treated water supply, and low-living standards. In view of this, the national key results areas which were given priorities in implementing the government transformation program included reducing crimes, fighting corruption, improving students’ outcomes, and raising living standards of the low-income households (Nyiranda, 2013). 

Since then, the BRN initiative spread to other countries in the world, including the African countries. In Africa, the first country to adopt the initiative was Nigeria. In this country, the BRN initiative was adopted for the purpose of raising living standards of the low- income, improving student outcomes, and fighting corruption. Then, the initiative spread to other African countries, including the East African countries such as Rwanda for the purpose of transforming the country from a low- incoming to a middle- income country by the year 2020 (Nyiranda, 2013). In Tanzania, the BRN initiative was adopted by the government of the United Republic of Tanzania in 2013 with the aim of having new methods of working under specified time frame for delivery of the step-change required. The adoption of the initiative was meant to address six priority areas of the Tanzanian economy which include energy and natural gas, agriculture, water, education, transport, and mobilization of resources. The implementation of the BRN initiative in Tanzania started in the 2013/2014 financial year (URT, Tanzania Development vission 2025,Big result now annual report 2013/2014, 2015)

Education sector, which was the focus of this study, is among the six priority sectors in the implementation of the BRN initiative in Tanzania. In this respect, the Ministry of Education and Vocational Training developed nine (9) key initiatives to improve the quality of basic education and thereby increasing the pass rates in primary and secondary schools. Implementation of the (9) initiatives would improve academic performance in Tanzania (Claudius and Joyce, 2015). The initiatives include official school ranking; school incentive scheme; school improvement toolkit; national reading, writing and arithmetic assessment; reading, writing and arithmetic teacher training; student-teacher enrichment program; basic facilities construction; capital grants; and teacher motivation. The BRN initiative emphasizes on the creation of School Improvement Toolkit that complements the existing guidelines. This serves as a comprehensive orientation program and evaluation mechanism to ensure that Heads of School and administrators have the knowledge and tools they require to improve quality of their schools (Nyiranda, 2013).

2.3.2 Objectives of BRN in Education
In February 2013, the President launched the “Big Results Now in Education” (BRNEd) program which is expected to fast track the improvement of quality of basic education service delivery. The program has been designed with the specific objective of producing tangible improvements in student learning outcomes at primary and lower-secondary levels in the short-term.

In 2012, the Government of Tanzania set new goals with respect for the education sector, focusing to raise the pass rates for both primary and secondary school students to 60% in 2013 from 31% and 43% respectively. While the 2013 goal is to raise the pass rates of both the PSLE and CSEE to 60%, and to establish a baseline for 3R skill levels, the initiative would be deemed successful if PLSE and CSEE pass rates show any improvement at all. This is particularly so if the pass rates cross the 50% threshold (URT, Tanzania Development vission 2025,Big result now annual report 2013/2014, 2015).

The Education NKRA has prioritized high-impact initiatives for three years, with a focus on improving the quality of education in four focus areas: creating performance transparency; motivating through incentives; providing support where needed the most; and improving teacher conditions with the goal of achieving a pass rate of 80% for both Primary and Secondary levels by 2013/14. Education quality is one of three prongs in delivering basic education for all Tanzanians, with the other two being education access and education equity. From a macro perspective, the concentration in quality is the second phase of development in delivering basic education for all with the first phase focused on access to education. As there has already been significant progress made with regard to education access from previous Government efforts, the BRN has not made it a primary focus (URT, 2015).
2.4 The Role of BRN in Education Relation to Secondary School Examination  Performance  
 Big Result Now in Education is a government approach   put forward an initiate to improving the education by increasing the pass rate of students who sat for CSEE. The program has been designed with the specific objective of producing tangible improvements in education.  The CSEE is the basic point to provide opportunities for the acquisition of knowledge, skills, attitudes and understanding in prescribed or selected fields of study. Also prepare students for tertiary and higher education, vocational, technical and professional training.(Bank, 2013)

From this point of view Tanzania lies to improve their economic condition and become the middle economic country by 2025. It is pointing out that in order to compete in the global economy their citizen needs to have a quality education in order to acquire the specific skills and capacities necessary for  an increasingly technology driven market place. CSEE provides young people much desired education and training, and assistances to develop a basis for reconstruction national harmony and constancy. To accomplish these goals, Tanzania government is to ensure that the secondary education can accommodate enough students to meet these needs and ensure constancy through equity of access, and provide a curriculum of sufficient length, quality, and relevance to ensure all secondary school leavers have the skills and aptitudes necessary for a productive and this could be examined by CSEE.

Student knowledge attainment is the state in which learners gain the likely knowledge and abilities that meet the regular or values essential in the sequence of education given and its academic performance verified by examination performance. Low academic attainment has been clearly recognized as a weakening to encounter the average academic performance in test or examination scores, as determined by a set cut-off points. In Tanzania the CSEE is a final that can describe the students learning achievements after the whole stages pass in secondary school (URT, 2010)

Literature shows that, since Tanzania adopted Vision 2025 in 1999 it put more emphasis on expanding educational access in secondary schools.  Tanzania develops Secondary Education Development Program (SEDP), which emphasis on building schools in every ward. Enrollment in secondary schools has almost quintupled, with the net secondary enrollment ratio increasing from 3 percent in 2001 to 30 percent in 2011 ( URT 2014). 

The implementation of the BRNEd program is to fast track the improvement of quality of basic education service delivery, which in turn is expected to produce tangible improvements in learning outcomes of students. In the longer term, BRNEd is expected to lay the foundation of an outcome-based performance culture in Tanzania’s education sector (Bank, 2013) The CSEE will become a necessary means to track and measure the cycle of secondary education that the results will determine the next stage of education and more effort have to be invested. Moreover URT, (2014) pointed out that, within the education sector, there has recently been a national outcry about declining examination results and poor learning outcomes. In 2012, only 43% of those who sat for the CSEE exams passed which drop from 53.6 % in 2011. This drop of performance resulted from different factors such as shortage of teachers, poor motivation to teachers, unfavorable learning environment, inadequate of books and toolkits for teaching. 

To ensure that the performance improves in secondary school the government through BRN introduces STEP program. Where by 4,103 teachers have received training in STEP methodology, with the remaining teachers expected to complete their training early next financial year. 1,325secondary schools have conducted STEP classes for low-performing students. Moreover, Form IV students nationwide have completed the STEP examination, which enables secondary school teachers to identify low performing students and subsequently provide appropriate instruction before students sit for the CSEE. Also As a result of efforts under BRN to develop the required detailed implementation plans for improving performance the initiatives for facility construction was given priority, the existing SEDP funds were unlocked and basic facilities construction was completed in 47 out of 264 secondary schools in 2013/14. Additionally, the construction of 151 schools is still in progress while construction in seven schools has just begun (URT 2015).

2.4.1 Perceptions of Stakeholders on BRN Initiative in Performance of Secondary School Education
Perceptions of stakeholders may affect implementation of any initiative or program positively or negatively. This depends on how they can be involved in program. It is indisputable that the successful implementation of the BRN initiative in Tanzanian education sector is dependent upon the active participation of many stakeholders, including students, parents, teachers, and the government. Different studies which focused on education stakeholder’s perceptions indicated the importance of stakeholders in the implementation of the BRN initiative in the education sector. These stakeholders are expected to play different roles in order to have the BRN initiative implemented successfully (Kombo & Sagala, 2015).

According to (Galabawa, 2001; Mosha, 2006), explain that teachers are the fundamental stakeholders of education do play pivotal role in promoting the quality of education. Academic performance of students in schools is very much dependent upon the teachers who are the main instrument for bringing improvement in learning. This implies that when there is an initiative or program introduced by government in education sector, effective implementation of the same will essentially depend on the teachers’ perceptions of the introduced initiative or program due to their directly involved in the implementation of the introduced initiatives. 

Literature indicates that the government, Non-governmental organization (NGOs), teachers, parents and students have significant roles in the implementation of any education initiatives or program. In other words, the ways in which educational stakeholders perceive the education initiatives or program being implemented determine whether or not the implementation would be successful. Like in any other education initiatives, successful implementation of the BRN initiative in Tanzanian education sector would essentially depend upon the active participation of teachers, parents, students, NGOs and government to improve academic performance (URT,  2015)

It has been perceived clearly by different stakeholders that successful implementation of BRN initiatives has considered investment in education which was done at three different levels which are primary, secondary and tertiary or higher with different perspectives. It is also perceived that Secondary and higher education levels are mainly for meeting global challenges in science and technology as well as organization of production processes and markets.(Adeyemi, 2011).

The education system in Tanzania is centralized where all schools use the same curriculum developed by the Tanzania Institute of Education. The system is highly examination-oriented with emphasis on outstanding passing of examinations to enable examinees secure admission into reputable schools or colleges to a number of opportunities including access to professional training colleges such as teacher education, nursing, agricultural and business. Therefore, if the teacher, parents, students and NGOs perceives the BRN initiative positively, the implementation of the same is likely to be smooth and successful in terms of access and quality. On the other hand if they have negative attitude towards the introduced initiative or program in the education sector the implementation of the same is likely to face challenges (Nyirenda, 2013).

2.4.2 Challenges Facing BRN Initiatives in Relation to CSEE Performance
Adamson, (2013) conducted a study and revealed that; weak supervision of daily performance was another factor contributing to the failure of form four students.  In Tanzania each ward has a mandatory at least one government secondary school, and the entire area is supervised through the Ward Coordinator, who professionally should be a teacher. A study by Adamson, (2013) also revealed teachers’ satisfaction as a challenge to effective implementation of BRN. It was noted that most teachers could mention lack of housing as hindrance to their performance especially to schools located far from village center. Teachers indicated that they live far from schools and they walk long distances prior to reaching teaching areas. This influenced their poor performance in teaching due to tiresome. However, this was rated among the last credentials, as was a key in schools that are located far from the normal village housing.

However the URT (2014) indicate that the Shortage of qualified teachers was more pronounced in Science Subjects. This calls for more efforts to be directed at training and retaining secondary school science teachers (biology, physics, chemistry and mathematics). Poor school facilities such science laboratories and equipment accelerate the poor performance to secondary education in science subjects. Lack of proper supervision and assessment at school level; Assessment is used to improve both teaching and learning and is crucial in ensuring the quality of education offered. Assessment can contribute to enhancing quality of education if appropriate decisions and measures are taken based on the information revealed through assessment, (Ndalichako, 2015).  This leads even all the initiatives of BRN in improving performance in secondary school to disappear due to lack of administration. 

Low rates of teacher time-on-task are major problems in education service delivery in Tanzania. According to SDI(2011) shows that about one in four teachers is absent from school on any given school day. Even when in school, the teachers are absent from the classroom more than half of the time. Also Lack of training and management experience prevents many head teachers/head of schools from improving quality in school. Within this intervention, a practical toolkit that includes best practices to manage a school is created, and will be distributed to every head teacher and head of school. In addition, each head teacher and head of school will be trained to drive quality improvement (Josh, 2014).

2.5 Accessibility of Teaching and Learning Resources
According to (Donald H. Chanda, 2000), teaching and learning resources these are those materials aids used by teachers to enable them to deliver their lessons effectively and learners to learn effectively. These resources can be bought or made easily for both teachers and learners. These teaching and learning resources include textbooks, laboratory apparatus, computers and videos. Therefore in Tanzania education these become critical problems in secondary school.

Allwright cited by (Mario 2014) argues that materials should teach students to learn, that they should be resource-books for ideas and activities for instruction/learning, and they should give teachers rationales for what they do. Many students learn in crowded, poorly furnished and unfurnished classrooms, and often have to share textbooks. The curriculum is often seen as too diverse and in some ways irrelevant for many of the students and their life needs. According to Sood (2000), at a bare minimum level, schooling would require a building; some provision for seating children, drinking water, and sanitation facilities, teaching material; teachers and provision for upgrading skills of teachers. Lack of any of these would render the schooling experience ineffective.

The study conducted by (Adeougun, 2001) discovered a very strong positive significant relationship between resources and academic performance.  Adeogun adds that, schools endowed with more materials performed better than schools that are less endowed. (DFID, 2007), adds that the competence of instructional resources such as a textbook which is the main instruction material is the most cost-effective input affecting student performance. In this situation adequate supply is usually expected to be a minimum of one textbook per three students, and at primary level enough reading books so that every child has the opportunity to read at least one new book every week.

In Tanzania students’ performance is poor due to lack of these resources also teachers fails to discover new methodologies of teaching due to scarcity of TLR. The BRN-Education program realized that improving quality of education is one of the development catalysts in the country. These resources of teaching and learning are very important indicator that could support the improvement of education and increase the pass rate with high performance to students who sat for CSEE.

2.5.1 Influence of Teaching and Learning Resources in CSEE Performance
TLR are essential and significant tools needed for teaching and learning of school subjects to promote teachers ‘efficiency and improve students’ performance. They make learning more interesting, practical, realistic and appealing. They also enable both the teachers and students to participate actively and effectively in lesson sessions. They give room for acquisition of skills and knowledge and development of self- confidence and self- actualization. In order for teachers to teach effectively they need to have the essential tools that could enable them to impact skill to learners. Mwiria (1985) sited by (Atieno, 2014), also supports that students performance is affected by the quality and quantity of teaching and learning materials. The author renowned that secondary schools with adequate facilities such as textbooks stand a better chance of performing well in examination than poorly equipped ones. 

Therefore, poor performance could be attributed to inadequate teaching and learning resources and equipment, (Olayinka, 2016), discover that teaching and learning resources   help teachers to teach conveniently and the learners to learn easily without any problem. They declared that teaching and learning resources have direct contact with a high a performance of students in their final examination. Tanzania experience low performance of in CSEE due to scarcity of these learning and teaching resources. In order to raise the quality of education, its efficiency and productivity, better learning and teaching resources , physical facilities and human resources are needed. This study will look into the adequacy of TLR since the implementation of BRN in education.

2.6 Secondary Schools Inspection and Recommendations in Relation to CSEE Performance
According to (Kambunga, 2015), School inspection is an essential instrument of the government, and in particular of the Ministry of Education, which can use it to ensure that performance in schools is improving. However, its impacts depend on how it is done, and whether the outcomes are used as a tool to drive improvement of school performance. If inspections are not done efficiently, if communication and response is lacking, if there is no follow up on recommendations, and if there is no way of assessing whether inspections deliver or not, then school inspections can be nothing just to waste public resources and time.
According to Hargreaves (1995), inspection is an authoritative way of monitoring the education system, tracking standards and performance levels over a period of time, and of identifying schools‟ failures.  (McGlynn, 1995), explain that findings of inspection are used to identify aspects requiring attention and improvement in individual schools, to clarify performance of education system as a whole, and to notify countrywide and provincial educational plan, rehearsal, and development. In addition, they argued that, inspection results are vital in view of the administration’s procedures on school progress design and would offer the beginning for countrywide evaluation of education.

However, the conducting school inspection and dishing out the outcomes cannot really guarantee the satisfaction of the stakeholders with respects to the quality of education provided to young generation, but it depends highly on the well organized and open system of disseminating the outcomes, so that every stakeholder and parent can have a chance of viewing the progress of his or her children (Kambunga, 2015).  The choice must be the publication of the review findings on the Agency concerned website where parents and other educational stakeholders can access the information on the successful and failing schools. School inspections are done to monitor the delivery of education and to determine whether or not schools adhere to the stipulated curriculum and standards set in order to safeguard quality.

2.6.1. Inspection Reports and Recommendations
Feedback after conducting school inspection  are very important whereby the one involved must write the reports that describe the observed issues  during their inspection and recommendations are made to tell  the school or other authorities for expansions and for other plans. Therefore these should be adhered to by all ranks of the educational parameters (URT, 2010). The key purpose of school inspection is to inform the administration about the principles and quality of education provided to students. For example now days Tanzania implement BRN-education the inspection recommendation could enable the government, education agency and other stakeholders for further improvement.

McGlynn, (1995) cited by Kambuga (2015) provide the role of conducting school inspection in Scotland; he explains that Scotland inspectorate department conducts annual inspection in schools for three purposes: (i) to report on the effectiveness of education in schools and different education institutions and to offer recommendations for improvement. (ii) To evaluate the quality of colleges, and (iii) to advise to the higher education authorities and make sure that educational initiatives are enforced.

2.7 Teachers Qualifications in Relation to Secondary School Teaching
Abe and Adu (2013) and Wiki (2013) explain that a teaching qualification or teacher qualification is one of a number of academic and professional degrees that enables a person to become a registered teacher in primary or secondary school. TIE (2007) shows that in Tanzania the minimum academic qualifications for a secondary school teacher shall be a valid Diploma in Education obtained from a recognized institution. Where necessary, graduates without teacher training may be employed to teach but they must possess a teaching license issued by the agency accountable for education. In adding more to the academic experiences, a teacher executing the syllabus must have the following professional capabilities, able to apply various teaching approaches in a lesson, bright to establish students' learning needs, evaluate their academic upgrading and support them to advance necessary skills and talented to plan and create  teaching and learning materials from native accessible resources.

According to Ikonta (2008), teachers should be made to realize that they are the bedrock of any educational system and should consequently show more obligation and assurance to their work. Many teachers lack commitment to their work. A decent number of them are highly lacking in their subject areas and thus fail to teach what they are supposed to teach (Durotoye 1993; Akinboye 1981; Balogun, 1986; Baikie, 1996). The achievement of the curriculums for each subject in each class offers the groundwork for the next class to be assembled upon. When the syllabus is not finalized, content that should be taught in the next class which is based on the previous class could not be taught.  

Etsey (2005) adds that as this continued there would be an accumulation of content not imparted and this would affect the performance of the students. Since the subject matter curriculums tend to be spiral, the non-completion of a curriculum tends to have negative accumulative effect on the students such that as they move from position to position, they encounter materials they do not have the foundation to study. In the final analysis this results in poor performance in the examinations result. Through the BRNEd one of the initiative put forward was the student teacher enrichment program (STEP) which was established in Tanzania to harmonize the process of learning and teaching by preparing learners get nurtured with their natural environment and use them during the learning process in a participatory approach thus motivate creativity (Josh, 2014).
2.7.1 Qualities of the Secondary Teacher
According to Tanzania government education policy, it is specified that teacher must be good symbols in the teaching and learning manners. It is important to obey to the different principles such as; reflection on the learning procedure, patience, fairness, sensitivity, understanding, the learning atmosphere, considerate learning variances, affiliation, problem solving and mastery of the subject, discipline interface and motivation (URT; TDMS, 2008). The potentials of a good teacher are common. Every teacher is likely to have such qualities for him/her to be regarded as a good teacher.

In the worldwide the successful teacher is anticipated to have qualities specified as follows: First, a teacher should be well-informed of what he /she is teaching, secondly a good teacher is the one who knows correctly what he/she is teaching. The teacher who is well-informed will be able to teach surely in the classroom. The teacher who is well competent and knowledgeable does well in the learning and teaching process as opposed to one does not know his/her subject matter (Muganda, 1999).Thirdly, a teacher should distinguish the teaching methodologies as well as education psychology apart from having knowledge of the subject matter.  

A teacher is also anticipated to have abilities that will support him/her to administer the teaching and learning process without any difficulties. Furthermore, a teacher is expected to promote and raise different abilities among students. This is the difference between teaching careers. A teacher is supposed to teach what is anticipated to the learners and not what the politicians need (Donna, 2004).  Moreover, (Harrison, 2007) provide that the teacher lead models ethics can be used to guide the groundwork of skilled teachers to undertake leadership roles such as resources providers, instructional professional, syllabus professionals, and classrooms supporters, learning facilitators, mentors, school team leaders and data coaches. 

2.7.2. Teacher Motivation in Teaching Job
(Ofoegbu, 2004),explain that motivation includes those inside driving conditions, defined as wishes, wants, and urges to inspire the attention of a person in any movement. Motivation, hence, activates behavior. In order to improve the pass rate of CSEE both parents, teachers and students need to be motivated. Teacher motivation in is one of the elements that contribute to the helpfulness on the process of teaching and learning and thus improve examination performance. This declaration by Farrant (1968), showed lack of motivation both on the part of teachers and students and thus would have desired else. Additional, it would contribute to ineffectiveness and inefficiency in academic work and its effects – poor performance in CSEE. Some other famous factors can be careful to produce motivation and job gratification for teachers to put up their best to improve examination performance in schools. 

In the education structure, the examination performance of students may be reliant on to a large degree on the quality of the teacher, and their teaching approaches, the services available and class size. These in turn depend on both the education structure and how the teacher is motivated (Okendu, 2008). A teacher whose requirements are not encountered may be expressively unbalanced and therefore not productive (Asamoah, 2009).

On top of that, a gratified teacher is constant and thus, well-organized and active. In streak with this, Cook (1980) perceived that the key to improving performance is motivation and for this reason employers need to appreciate what motivates their employees. In Tanzania one of the major weights to pledge a good examination performance in CSEE is to provide motivation to both teachers and pupils (MoEVT, 2013). Additionally, Young (1989) examined the job satisfaction of Californian public-school teachers in the USA and found that one of the overall job predictors was the salary one earned from it. Likewise, Maslow (1968) observed that satisfaction of one’s needs is essential for one’s psychological health, which is related to one’s performance on the job. Motivation can be viewed in different ways. In one way, it is recurring, in that parents motivate the teachers, the motivated teachers motivate the students and the motivated pupils motivate the parents. The repeated form can start from any given point. 

Motivation can also be looked at as responding where the teacher motivates the students and the motivated students perform well and motivate the teachers. A teacher’s inspiration has to do with his/her wishes to contribute in the education progression (Ofoegbu, 2004). Teachers should be sufficiently motivated by paying them salaries when owed and teaching materials made available. Ofoegbu (2004) declares that motivation is a good thing that goes on manipulating a teacher’s desire to contribute in educational process within the school, attention in school discipline and control in the classroom.  
Furthermore, motivation triggers involvement or non-involvement in academic and non-academic activities in school. For a teacher to be motivated, he/she should sense the classroom situation safe, healthy, happy place with helpful resources and facilities for teaching for best learning. A motivated teacher inclines to participate more than likely in the process of supervising, administration and the overall improvement of the school. 

A teacher’s teaching responsibilities therefore may weak or enhance students’ performance. The teacher’s motivation hence is a inevitability for poor performance to be sidestepped. Teacher motivation is taken as to be whatever that is done to make teachers happy, fulfilled, dedicated and faithful in such a way that they bring out their best in their places of work so that students, parents and the society will significantly benefit from their services (Ofoegbu, 2004). Necessarily motivation is a situation where one does a job for its own sake, the gratification it provides or for feeling of achievement and self-actualization though extrinsic motivation is execution in order to obtain some payments. Teachers should be showing to circumstances to promote essential motivation and improve performance (Ofoegbu, 2004). 

Performance of students may also affect by how they are motivated. Extremely motivated students will perform better in examinations. According to Husbands, Kitson and Pendry (2000), motivation on students is influenced by peer pressure, parental perceptions, teachers, poor social skills and low self-esteem, lack of understanding of boundaries and expectations. Parent’s motivation on their children depends on so many factors.
One of the factors is the parents’ education levels. The more educated and learned the parent is the higher the motivation. How much parents listen to their children determines how much confidence pupils have on themselves. The way children are treated by the parents also has a lot of influence on their performance. Those parents who treat their children badly make them perform poorly. The teacher plays a great role in the motivation of learners. This is because a high percentage of the students’ time is spent with the teacher. Teachers should be aware of what motivation is and how pupils should be motivated in order to improve their performance in the CSEE. The BRNEd initiative aimed at providing teachers and students’ motivation to better performance in CSEE this is well elaborated in the first initiative of BRNEd that is school ranking in the examination performance.

2.8 Conceptual Framework
This study will be guided by the Context Input Process Product (CIPP) model as adopted and improved from one projected by Stufflebeam and Shinkfield (2007). The evaluation component  of the Perspective, Input, Process, and Product model can help identify service providers’ learning needs and the stakeholder’s needs. Context evaluation is often denoted to as needs assessment. It asks, “What needs assessment to be done?” and helps assess problems, assets, and chances within a distinct community and environmental framework (Stufflebeam and Shinkfield, 2007). 












Figure 2.1: Conceptual Framework
Source: CIPP Model Adopted from Stufflebeam, Madauas and Kelleghan (2000) and improved by the Researcher. 

The conceptual framework used to inform this study on BRNEd and CSEE performance the input like teachers, students, school administration, school facilities and books are important to determine the process. The quality teachers, quality students and quality teaching and learning materials will determine the process on how the teaching will occur in classroom settings. The process level will determine what will be produced where by the pass rate will increase, the quality of education will improve and also the ranking of students will improve. Therefore the context deployed both before and during the implementation of the BRNEd initiative in Tanzania that looked at it in a systematic way.
2.9 Policy Frameworks
The 1990 Jomtien “World Conference on Education for All” (EFA) was instrumental in identifying internationally agreed targets for the provision of education as a basic human right. Tanzania also is revelry to the 2000 Dakar Framework for achievement; an international assessment of educational advancement made since Jomtien, and has joined the many nations which have ratified the United Nation’s Convention on the Rights of the Child (UNESCO, 2011). However, Tanzania is among the countries which signed the commitment to implement Education for All (EFA) goals. The purpose of EFA is defined as meeting the basic learning needs by 2015 for every person (Child, youth and adults) to benefit from educational opportunities. EFA Goal 2 on access and Goal 5 on Gender remains a strong agenda in education implementation in Tanzania and for that reason part and parcel of development of secondary education plans. To ensure that all students can attain universal education the government from 2015 abolishing the school fees from primary to secondary education and this policy was staring from January 2016.

The Government’s aspiration to increase and to deliver the quality of education resulted in the formulation of the Education and Training Policy (ETP) in 1995. Major objectives of this policy are to achieve increased enrolments, equitable access, quality improvements, the expansion and optimum utilization of facilities, and operational efficiency throughout the system. Other broad strategy aims include ornamental partnerships in the provision of education, enlargement the financial base and the cost effectiveness of education, and rationalization education management structures through the devolution of authority to schools, local communities and LGAs (URT, 2011).

 The BRN inventiveness of the government was intended at establishing a durable and effective system to supervise, monitor and evaluate the implementation of its development plans (particularly the FYDP I) and program based on Malaysia’s Big Fast Results approach, which hinges on: prioritization; detailed monitoring tools; and accountability for performance. The BRN initiative complements objectives of the Tanzania Development Vision 2025, National Strategy for Growth and Reduction of Poverty and PER process by emphasizing prioritization and ensuring that resource allocation is informed by the agreed priorities (PER-Report, 2013)

2.10 Knowledge Gap
The Government of Tanzania implemented the Secondary Education Development Program I (SEDP I). SEDP I was to expand the access with equity, quality, management and provision of secondary education in Tanzania. Review of SEDP I implementation has shown that the Programme was most successful in improving access and equity. The number of secondary schools has increased between 2004 and 2009 to serve different underserved communities and so has the number of enrollees. But this programme  farce  a number of challenges, in terms of     performance, adequacy of the professional teachers, equality of learning environment among different schools, adequacy of infrastructure, teaching approaches, school management, and low transition rate (URT 2010).

In order to sustain such success and address post SEDP I challenges, the Government of Tanzania is preparing a 5 year (2010-2014) program, the Secondary Education Development Program II (SEDP II) that builds on the outcomes, institutional structures, and lessons learned from SEDP I. SEDP II aims to increase the proportion of Tanzania youths completing secondary education with acceptable learning outcomes. The Programme has five priority areas as follows, Improvement of quality and relevance, Enhancement of access and equity, Improvement of the teaching force and teaching process, Improving management efficiency and good governance; and Institutionalization of cross-cutting issues(URT2010).













This chapter presents issues related to research methodology used, the research design, Study area, target population, sampling and sampling procedures and ethical consideration.  

3.2 Research Approach
This study employed both qualitative and quantitative methods based specifically in social factor where the aim was to assess the effectiveness of big results now initiative towards academic performance in O’level secondary schools. Through this study various effectiveness and initiative influence of performance in secondary schools and their impacts can be analyzed.

3.3 Research Design 
A research design is a plan, structure and approach of investigation so considered as to obtain responses to research questions or difficulties. The plan is the complete scheme or programme of the research. It contains a framework of what the investigator will do from writing the assumptions and their functioning suggestions to the final analysis of data (Kothar, 2004). The criteria for selecting a research design depended upon the appropriateness of the techniques for the objectives of the study (Cohen, Manion & Keith, 2000). This study employed qualitative and quantitative methods. The approach of combining qualitative methods with some aspects of quantitative approach was based on the work of scholars like Villainy, Lewin and Stephen (1990), Fontana and Frey (1994), Bryman (2004), and Lund (2005) who stresses the research triangulation or multiple sources of data. It was believed that the combination of both qualitative and quantitative approach would capitalize the strengths and offset the weaknesses of each strategy. 

The biggest criticism for qualitative approach is that, it relies on a few numbers of informants and so the findings cannot be generalized in a larger population. For the purpose of minimizing the weaknesses of this approach, the researcher employed different data collection methods so as to ascertain the quality of the findings. In this regard, data were collected from the teachers, head teachers, parents, students and from the district education officer. Also, the issue of triangulation of the research methods as stated earlier was seriously considered in this particular study. The methods included the questionnaires, interviews, focus group discussion and documentary review.

3.4 Study Area
This study took place in Meru district council in Arusha region. Meru district council is among the two councils that form Arumeru district. Administrative is divided into 3 divisions, 17 wards, 69 villages, 275 hamlets and 48,768 households. The district has a total population of 225,611 people according to 2002, among which 112,807 (50.1%) are males and 112,804 (49.9%) are females. Meru district council covers 1268.2 Km2. The District Council lies on the slopes of Mount Meru which is the second highest mountain in Tanzania after Kilimanjaro that rises up to 14,000ft/4516M above the sea level. 
The council is located in the North-Eastern part of Arusha region bordering Kilimanjaro to the east and Manyara region to the southern part. Both the region and the district were selected and included in this study using probability sampling procedures. Again all district councils in Arusha region were first of all given equal chances of been selected and included in the study because they were implementing BRNEd programme to increase SCEE performance.

3.5 Target Population
According Cohen (2000) the target population is a group about which the researcher is interested in gaining information and drawing conclusion. In this study the target population will define as all District Education Officers (DEOs), head masters, parents, teachers and students of all secondary schools   Meru district council. Though, due to the fact that the target population will be too large for the researcher to work with, the researcher plans to limit to a small size as a sample. In the context of this study, from the target population therefore the sample was drawn to collect essential information to answer the major research questions of the study.

3.6 Sampling Techniques
Crewel (2005) as cited by Godfrey, (2012, p. 10), defines sampling techniques as a process of selecting the participants. This study employed simple random sampling and purposive sampling in getting respondents.

Sample: According to Cohen and colleagues (2000) say that, a sample is a smaller group or subject of the total population in a way that knowledge gained is representative of the total population understudy. Moreover Babbie (1995) argues that researchers are almost never able to study all members of the population that are interesting thus necessitating the need for a sample. The total sample for this study were 95 participants that included; (1) education officers, four (4) head masters, (40) teachers and 20students and 30 parents from four randomly selected 4 wards in Meru district council. The number might have been big enough as far as the some of the students could also participate in this study as members for FGD.

Table 3.1 Distribution of Respondents and the Sample size (n=95)
Category of respondents	Number of respondents	Percent
O’level Secondary school  students	20	21.1
Secondary Teachers 	40	42.1
Head Masters	4	4.2
District education Officer 	1	1.1
Parents 	30	31.6
Total 	95	100
Source: Researcher Data 2017
Sampling Procedures: Kothari (2004) defines sampling technique as the procedure used to select some elements of a population in such a way that they represent the actual characteristics of the population. The study used two kinds of sampling procedures which were simple random and non-probability sampling.  A simple random sampling was used to obtain the region and the district first.  Also the non-probability sampling was used to get schools and appropriate participants to the study. Clustering under non probability to obtain male and female clusters was followed by simple random sampling to get respondents in the part of teachers and parents.

Moreover, a stratified sampling procedure under non probability sampling was used to select twenty (20) students to participate in focus group discussions (FGDs). Additionally 4 head teachers and 40 secondary teachers were purposefully sampled and included in the study. Small pieces of paper were prepared basing on the number of students in level to obtain at least equivalent number of boys and girls to be involved in the study. Some pieces were written ‘YES’ and some ‘NO’, each student was invited  to choose one piece of folded paper.  For those who chose a piece of paper written ‘YES’ were nominated and participated in  the study. Therefore the study comprises the total sample of 95 participants.

District Education Officer: This was   nominated purposefully due to their position since was involved in day to day in supervision and management of secondary schools education in their particular areas. They were also the guardians of important data to help answer some fundamental research questions. Therefore their views on BRNEd initiatives in regard to CSEE performance, the strategies engaged to make BRNEd operative and the encounters they meeting and creativities to overcome were appropriate to the study.

Head Masters: Head masters were purposefully nominated because they were mainly in charges of all school responsibilities such as management and administration, mainly supervision of teaching and learning materials and ensuring the obtainability of teaching and learning materials and overall environment that facilitates school expansion. Also head teachers were involved in the study to provide first-hand data on the awareness of the impact of BRNEd initiatives and the CSEE performance in their schools.

Teachers: were selected and included in the study because they directly implement educational objectives. BRNEd initiatives aimed at improving CSEE performance in schools. Hence teachers were unavoidable to be included in the study since their mindfulness and effectiveness would have assisted to provide quality information that was necessary to fulfill the objectives of the study.

Students: This category involved of students from four secondary schools in Meru district council. Their selection were mostly based on the fact that they were the ones who contributed in learning different subjects, received oral feedbacks from their teachers during teaching/learning processes. So these students had first-hand information of what essentially occurred during teaching and learning and extra during examinations. The following table 3.5.2 shows the distribution of respondents by sample techniques selected randomly 90 respondents and 5 respondents purposely and makes sample size to be 95 respondents.

Table 3.2: Distribution of Respondents by Sampling Techniques (n=95)




Source: Researcher Data 2017

3.7 Methods of Data Collection
Interview:  the researcher  conducted face to face private semi-structure interviews and generally open ended questions that intended to produce views and opinions from the members though taking interview minutes (Creswell, 2009).in this study the researcher was preferred to use  this method because it enable  the interviewee to understand the questions which need explanation, it makes possible to investigation as well  as to win the deep understanding of interviewee’s opinions on the topic under the discussion. The method enabled the researcher to collect information from head masters, teachers and academic teachers concerning the teaching procedures, teachers’ responses, and motivational strategies which they use to raise students concentration in specific subjects.

Observation: this is a purposeful, systematic and selective way of watching and listening to an interaction or phenomenon as it takes place (Kumar 2011). In this study the researcher used non participatory observation technique to produce information that answers the study questions. The observations was  in relation to the key issues such as what kind teaching and learning materials  used by particular teachers and kind of feedback do particular teachers give students during teaching / lerning process and their inspiration to students’ attention in several subjects. The researcher used a structured observation schedule, and the classroom observation based on a checklist of issues such as content deliverance, teacher and students interaction, different strategies by a teacher to raise students’ interest towards a lesson, and the kind of oral feedback provided to students and students’ reactions. 

Documentary Review: This method was also a suitable source of data for this study. Both primary and secondary data were collected. While primary data were collected through interviews, questionnaires and focus group discussion, secondary data were collected from the monthly reports of the educational office, the examination records notes boards of the school, education office and in secondary schools. According to Brock-Utne (2006) however, secondary data has the disadvantage of being old and may have been collected for a different purpose and from different background. Yet, the collected data in this study served the purpose and the researcher critically scrutinized the literature and extracted what seemed to be relevant to the issue in question.

This study employed documentary review method of data collection, Creswell (2009) provide that documents as written evidence serves a researcher time and expenses of recording. Researcher passed through the documents like examination mark sheets, examination results; form four national examination registration forms to gathered data on the total number of students and the number of students sat for CSEE for five years from 2012 to 2016   these  official documents  were used in order to collect information about students pass rate at CSEE.

Focus Group Discussion; According to Ritchie & Lewis (2003) FGD is method that involves a discussion in which a researcher tables a theme for discussion to a group of few respondents preferably three to five who meet once for a period of around an hour and a half or two hours. This technique was also applied to collect data in this study. The group discussion included of students who have the same background and education level. This was a tool for collecting qualitative data from the group where the researcher monitored a prearranged interview guide to lead the discussion (McNamara 2006). 

Essentially, focus group discussion look like interviews as it comprises face-to-face contact, but with this procedure, a group of students were questioned at the alike in the same group (McNamara, 2006; Fontana & Frey, 2004). In this study, the researcher was select students in each school to involve in discussion and it was carried out for 45 minutes. Students were permitted to discuss and give out their views and perception about the implementation of BRNEd.  The Focus group discussion provided valuable information due to the great flexibility and the opportunities to reorganize the questions. On top of that, in this procedure participant was able to question and give their opinions. It also assisted the researcher to acquire in-depth information and different ideas from the group.

It was a powerful tool particularly when it was collective with observational procedures in recording spoken answers to several questions. In this respect, the information produced by the group in this study was wealthier, more comprehensive and generous than further methods. The disadvantages of focus group discussion have been debated that, if the initiator is not watchful some of the participants of the group tend to lead the group discussion (McNamara, 2006).Actually in this method it is easy to go out of the   topic. The technique also not favored for complex topics as some may be embarrassed to speak out straight. In order to mitigate these gaps, the researcher prepared a list of questions that could be debated and so kept track on the issue under discussion (Appendix F). It was of identical importance for the researcher to ensure that every participant had a right to talk and to give out her/his feelings and the matter was not sensitive such that the students would be scared to give out their opinions and perceptions.

Questionnaire: In this study the self-completion form which infrequently is known as self-administered questionnaire was employed to gather information from the teachers and parents so as to trap their perception in regard to BRNEd towards improved performance of secondary education. It was hoped that the participants would be freer to provide their views and opinions on how they understood the role of BRN in improving the performance of certificate of secondary school. Questionnaires were very suitable to extract quite a lot of information within a short time. It kept time as the researcher directed a number of questionnaires to many clients at a time. 

On the other hand questionnaires are not free from weaknesses. It has been claimed that questionnaires can have poor yields if sent. Also, if one uses a telephone it is very expensive. In order to overcome all these obstacles, the researcher decided to direct the questionnaires in person. It was easy and simple as the clients finalized the questionnaires at the same time which saved time that could be used in making follow ups to their responses .The questionnaire was prepared in English and translated into Swahili as both languages are used for communication in the study area. The pilot was tested among a group of 45 people in Nkoandua ward which was an area where the actual study took place.

3.8 Data Management and Analysis
This research has involved two types of data, which were qualitative and quantitative data. The data from the interviews were shortened, analyzed and presented by using written representation (the voices) after organizing them in patterns in relation to research objectives. The data from the questionnaires were coded and analyzed by using Statistical Package for Social Sciences (SPSS) for windows. Using SPSS for windows was helpful and simplify to give descriptive statistics particularly the frequencies of the responses with its respective percentages especially for “Yes” and “No” responses.
3.9 Ethical Clearance
Before the researcher carry out the field study the researcher was already ensured that all the procedures observed. The researcher obtained a permission letter to conduct the study from the Open University of Tanzania (OUT), the Meru district council. As a process of informed consent, all people were advised of the study's purpose. At the same time respondents were explained that non-participation would cause no disadvantage to them, and that participants' privacy and confidentiality were strictly protected as no personal identifiers included in the questionnaire. The filled information in the questionnaire was used for research purpose and not otherwise. Confidentiality of participant information was observed.

3.10 Limitations of the Study
The research forestalls some recognizable restrictions during the collection of information in the field. There are many but some of restriction was time constraints in the part of researcher and the study clients. This curb was advanced by permitting some extra time for the task and also to be flexible to rearrange the activities as well as setting new arrangements with the clients in order to ensure that the information was   collected accordingly. Also, the issue of availability of the participants was a problem. Mostly of the contributors were governmental officers who had additional tasks. Therefore, the researcher required attending the same areas for several times, and some were in rush to the point that they consumed few minutes answering to the interview which might have an impact to the   provision of valuable information for this study.

In addition, some of the school teachers and students were in holiday.  Hence, the researcher required to visit them in their areas, something which was a very time consuming and boring as some were very far away from the school and it added extra cost for transport. This also might have an impact to data given, whereby some were busy and in rush to fulfill some family duties. The most challenging issue was doing the interview for a beginner researcher (with a new respondent). The challenge was how to keep on track at the same time taking notes. So, with the interviews the researcher, therefore, had to record the main points as some of the interviewees were so talkative and articulate that it could be very difficult to take in-depth notes. 











4.0 DATA ANALYSIS AND PRESENTATION
4.1 Introduction
This chapter provides detailed account of presentation, analysis and discussion of the findings as obtained from the field. Analysis of the data takes into account research questions which are presented in chapter one. The main focus of the study based on evaluating the effectiveness of Big Results Now in Education initiatives towards improving academic performance of secondary schools in Meru District Council. Four specific objectives were used to guide the study where analysis and presentation of the findings relied upon them. Presentation of findings commenced with demographic and socio-economic characteristics of respondents.  

4.2 Demographic and Social Characteristics of Respondents
Under this particular subject the main variables which were taken care in the study included sex, age, marital status and major sources of income by respondents  because it was though by the study that these variable have got influences on the academic performance of secondary schools as a results of implementing effectively BRN initiatives in education as follows:-

4.2.1 Sex of Respondents
Under this particular section the study was interested to investigate sex of respondents in order to determine the influence of sex in effective implementation of BRN in secondary education to improving academic performance where the respondents were asked to point out sex in which each respondent is belonging and the results were as presented in table 4.1 





Source: Field Data 2017
Findings in table 4.1 reveal that majority of respondents were female (53) at 55.8% compared to the male (42) at 44.2%. This was a result of un-proportional gender selection due to randomly sampled households but not that there were more female respondents with the desired selection characteristics. Sex determines the responsibility of the individual for the economic wellbeing of the household. In gender perspective, women relative to men are disadvantaged in accessing society’s economic resources and opportunities (Chingonikaya and Maganga, 2007).

4.2.2 Age of Respondents
As regards age, the researcher was interested to know if age has any influence on effective implementation of BRN initiative in improving academic performance of secondary schools in the study area.  Table 4.1 presents age categories of the respondents.









Source: Field data 2017
The findings in table 4.1.1 shows that 25 (26.3%) respondents who participated in the study were belonging in the age group of 41 – 50 years followed by 23 (24.2%) of respondents who were in the age group of 51 years and above. Also the findings shows that 20 (21.1%) respondents were in the age group of 10 – 20 years while 16 (16.8%) were in the age group of 31 – 40 years. Very few 11 (11.6%) respondents were in the age group of 21 – 30 years. This implies that the study involved majority of the adults who were thought to have experience and knowledge about BRN initiative in improving academic performance of secondary schools. Also the findings implies that the young people are not involved much in the implementation of BRN imitative in improving academic performance of secondary schools.

4.2.3 Level of Education by Respondents
The study was interested to investigate level of education of respondents in order to know the extent at which level of education can influence implementation of BRN initiative in improving academic performance of secondary education where the respondents were asked to mention the level of education in which each one has reached and the results were as presented in table 4.3 

Table 4.3: Distribution of Respondents by Level of Education






Source: Research Findings, 2017
The findings in Table 4.2 above shows that the majority 57 (60%) of respondents had secondary education followed by 15 (15.8%) respondents who had degree while 14 (14.7%) respondents had diploma level of education and 9 (9.5%) respondents had primary  education level .The findings imply that all respondents who were involved in the study were able to read and write. Also the findings indicate that the people in the study area have got capacity in terms of knowledge and skills deemed desirable to effective implementation of BRN initiative aimed at improving academic performance of secondary schools.

4.3 The Role of BRN in Relation to CSEE Performance
The study was interested to find out the role of BRN initiative in education toward improving performance of Certification of Secondary Education Examination where the general objective of this was to evaluate the CSEE performance in Meru District Council for recently five years (2012-2016).The education stakeholders who involved in this study were asked to provide their opinions concerning about what they observe on the CSEE performance in their district and the findings were as presented in Table 4.4 

Table 4.4: CSEE Performance in Meru District Council 2012-2016
Year	2012	2013	2014	2015	2016
CSEE pas rate in %	52.5	53.6	74.32	71.07	76.23
Source: Meru District Education Office 2017

They noted that the gape existing was not differ from this phase before and after the implementation of BRN in education but there is some improvement. These education stakeholders exposed that this BRN surprised them very badly. The BRN initiative in secondary education was expected at large to improve the performance of CSEE and to attain the objectives that up to 2016 the performance reach 80% but the performance was below expectation. These facts exposed by documentary review that was found in the district council about the CSEE performance. The findings reveals that expectations of different education stakeholders were attained in some extent compared to previously phase before the implementation of BRNEd. 

The CSEE results and performance rate in percentage before and after the implementation of BRNEd in Meru District showed changes. The data presented on table 4.1 shows the reality that the CSEE improved after the implementation of BRNED. The data revealed clearly that BRNED initiative towards improving performance had realized for whereby  it reach the government target of 60% in 2014 but in 2015 respectively Meru District Council  fail to meet the government target which was 80% of improving the pass rate on CSEE by the year of 2015.

4.3.1 Awareness of the Respondents about BRN Initiative in Education
Under this particular section the study was interested to investigate level of awareness of the respondents about BRN initiative in secondary education by asking them to mention if they are aware or not aware about BRN initiative in secondary education and the findings were as presented in table 4.5 The findings in table 4.5 shows that 26 (27.4%) respondents were aware about the implementation of BRN initiative in improving academic performance of secondary schools while very few 69 (72.6%) respondents said that were not aware of BRN initiative. The results of the findings indicate that the majority of people in the study area are not aware of the implementation of BRN initiative in improving academic performance of secondary education. Also the findings reveal that participants were not capable of implementing BRN initiative geared at improving academic performance of secondary education due to their increased level of awareness with regard to BRN initiative in secondary education.






Source: Research Findings, 2017

4.3.2 Perceptions of Respondents in BRN initiatives in Secondary Education
In this section the researcher was interested to investigate the perceptions of respondents, teachers, parents and students together about BRN initiative in secondary education in order to know the extent at which their perceptions can influence implementation of BRN initiative in improving academic performance of secondary education and the findings were as presented in Table 4.6.






Source: Research findings, 2017

The findings in Table 4.6 shows that out of 40 teacher’s respondents 10 (25%) respondents expressed positive perceptions about BRN initiative in secondary education while 30(75%) respondents pointed out on negative perceptions about BRN initiative in improving academic performance of secondary education. The findings imply that the BRN initiative was perceive by teachers to be more of political issue than a serious commitment for educational improvement. This is because the BRN objectives targeted an increased performance in secondary schools but in practice schools were not provided with sufficient teaching materials, motivation for teachers was lacking, inappropriate infrastructures in schools to make teachers fulfill their obligations  comfortably, while there was a lack of support from the parents. 

Teachers perceive that the government was not creating strategies to achieve the goals, most of them they blamed the government for giving direction without support. Teachers perceived that if the government was want to achieve the BRN goals they should solve all the existing challenges. Generally awareness on BRN among teachers is high as 90%of them   could clearly explain what the concept implies. During a discussion with a focus group the majority were quoted saying that;
“We do have understanding of BRN initiative in education though we are condemning the government to have its position to provide commands without providing subsides, incentives, and proper arrangements to enrich effective implementation of BRN in education”.

And others adds that 
‘‘The BRNEd have a good ideas for improving education but were not organized well the program based on top down approach. The planner was different and the implementer was different so it becomes very difficult to link these two ideas from planners to implementers. Also the planners based only on quantity and not on quality that’s why the program fail to attains their planned goals’’
Based on the above voice of the teacher, it was perhaps important to realize that BRNEd initiatives did not bring expected results in district council because teachers regards the BRNEd initiative as just a political agenda. Teachers felt that they were not involved in planning therefore the practice of BRNEd was seen as alien to them because it was imposed on them from the top.

4.3.3 Perception of Parents on BRN initiatives in Secondary Education
Under this section parents were also asked to mention their perceptions about BRN initiative in secondary education in order to know and express their feeling about implementation of BRN initiative in improving secondary schools academic performance and the results of findings were as presented in Table 4.7.






Source: Research Findings, 2017

Table 4.7 shows that the majority 19 (63.3%) of parents pointed on negative perceptions about implementation of BRN initiative in improving academic performance of secondary schools and the remaining 11 (36.7%) parents respondents expressed on positive perceptions about implementation of BRN initiative in improving academic performance of secondary education. 

The findings reveal that for most parents, BRN looked as a very new concept while few of them heard of the concept but they couldn’t understand what it meant nor rather they were not knowledgeable on the objectives of BRN. The findings also indicate that the majority of parents were not aware of the BRN in education, implying a very low awareness. In general majority of the parents involved in this study did not have the understanding the BRN initiatives in the education sector. 

Moreover, most parents did not effectively participated in the implementation plan of BRN initiative in education.  If the government was planned to succeed in BRN in education they were need to create awareness among the parents. During an interview with one of the key informants was quoted saying that;
“Parents were neither cognizant about the BRN initiative in education nor cognizant of their roles in implementing BRN in education hence their role to contribute was gone to the government”.

4.3.4 Perception of Students on BRN Initiatives in Secondary Education
The study was also interested at investigating perceptions of students on BRN initiatives in improving academic performance of secondary education where students were asked to mention their perceptions and the results of the findings were as presented I Table 4.8. 






Source: Research Findings, 2017


Table 4.8 shows that as regards to students perceptions only 17 (85%) out of 20 were aware of BRN. As such most students understand the BRN theoretical as they learn in their subjects but in practical they know nothing about the BRNEd. They said that;
‘‘only our teacher taught us about BRNEd that’s why we have ideas on it but when we want to relate to the really environment of it become difficult because there is nothing new no improvements’’.  

This implies that students were not consulted about the BRNEd they only taken theoretically. So for effective implementation of BRN initiative in education all the students were supposed to participate effectively because this program was intended to affect them positively.

4.3.5 General Perceptions on the Implementation status of BRN in Education
During an interview with one of the key informants was quoted saying the following:
“BRN in education program was projected to fast track quality improvements in secondary education to ensure that students are not just going to school but actually learning, but inappropriately enough the learning outcomes have been declining as schools cope with shortage of teachers especially in science and mathematics, low motivation to teachers, lack of enough education facilities and teaching materials.”

This implies that much more attention were supposed during the implementation of BRN initiative in improving academic performance of secondary  schools as the majority of the respondents have perceived poor implementation of BRN initiative in education as they have argued it was because of limited funding, insufficient teaching materials, and poor management of BRN strategies. The findings are in line with the study done by Mbelle and Katabaro, (2013) which found that the funding of education in Tanzania is low compared to those many sub-Saharan Countries where a high proportion of public spending is on wages leaving little for school materials and thus the study calls for increased investment in education. Due to that perception the effective of implementation of BRN initiative in education was not well implemented in order to achieve, the government were make strategies to achieve the goals.

4.3.6 Perceived Implementation Status of BRN Initiative in Secondary Education
Under this particular section the study aimed at finding out the implementation status of BRN initiatives in improving academic performance of secondary education where the respondents were asked to mention whether BRN initiative was well implemented or not and the findings are as presented in Table 4.9

Table 4.9: Level of Implementation Status of BRN as Perceived by Respondents





Source: Research Findings, 2017

The findings in Table 4.9 shows that the majority 64 (67.4%) respondents argued that the implementation status of BRN initiative in improving academic performance of secondary education was ranging on an average status while 17 (17.9%) respondents disagree that BRN initiative in secondary education is well implemented and very few 14 (14.7%) respondents pointed on well implementation of BRN initiatives in improving academic performance of secondary education. This implies that, even though the statistics from Meru District shows that there were some changes in performance from 2014-2016 but if this implementation of BRNEd were involved all the education stakeholders (teachers, students and parents) from the planning and in implementation the results could have been increased twice. 
4.3.7 Perceived Reasons for not well Implementation of BRN Initiative in Education
The study also intended to assess perceived reasons as to why BRN initiative in education was not well implemented and through questionnaire the respondents were asked to respond to only one reason in order to know which of the selected reasons was more impressing as perceived by the respondents and the findings are as presented in Table 4.9.

Table 4.10: Perceived Reasons for not well Implementation of BRN Initiative in Education
Perceived reasons	Frequency	Percent
Insufficient teaching and learning resources	36	37.9
Lack of follow-up	35	36.8
Lack of teachers motivation and poor living 	24	25.3
Total	95	100
Sources: Field Data 2017


Table  4.9 shows that 36 (37.9%) of the respondents  said  insufficient  teaching and learning resources ,35 (36.8%) pointed on lack of follow – up by parents and  24 (25.3%) of the  indicated lack of teachers motivation and poor living conditions  was the reason for the not well implemented of BRN initiatives in improving academic performance of secondary  school. Results of the findings during Focus Group Discussion revealed that, teaching and learning resources especially in science subjects were not enough in schools a factor which affects students learning and make them difficult to learn consistently. It was revealed during a discussion that parents often do not take time to check and inspect what is done by the children while at school as much of their efforts are devoted on financial obligations. During an interview with one of the key informants when was asked on the reasons for the faire and or poor implementation of BRN in education was quoted saying that;
“Poor parental commitment has been directed as one of the causative factors to the students’ failure on the form four (CSEE) exams was lack of parents commitment on parental care rendered to the children. Parents seem to forget their responsibility to children. For example, an attempt of teachers to punish students because of misconduct, which is legal in Tanzania, will attract parents rebuking teachers as a results lead into declining academic performance’’

This implies that the average and poor implementation of BRN initiatives in education has exerted a lot pressure among the teachers, parents, students and the entire community. The findings indicate that the parents are blamed by the large proportion of the respondents for not making follow-up on what their children are doing in schools whereas the government and education stakeholders are blamed for not providing sufficient teaching and learning facilities in schools. 
 
4.4 The Accessibility of Teaching and Learning Materials
In this section the researcher was interested to investigate accessibility of teaching and learning materials in order to know the extent at which accessibility of teaching and learning materials can contribute to effective implementation of BRN initiative in improving academic performance of secondary education where the respondents were asked to mention if teaching and learning materials were accessible or not and the results of the findings are as presented in Figure 4.1., it shows that 65 (68.4%) respondents said that teaching and learning materials were not accessible in government secondary schools while only few 30 (31.6%) respondents said that teaching and learning materials were accessible. The findings indicate that, to have a better performance in an academic teaching and learning materials playing a great role there is nothing could come from air and make students to attain higher performance in their examinations.  Without these important resources nothing could occurs in Meru district council in education especially in secondary schools.

Figure 4.1: Accessibility of Teaching and Learning Materials
Source: Research Findings, 2017

Atieno (2014) explain that availability of teaching materials enhance the effectiveness of schools as these are basic things that can bring about a good academic performance in the students.  This can provide that both learning and teaching materials can encourage and motivate students to learn and to memories all they have been taught also enable teachers to be motivated and can result to better CSEE results.

4.4.1. Teacher’s Commitments to Teaching
The situations teachers may affect the performance positively or negatively regardless of the availability of learning and teaching materials. Teachers’ are the ones who could identify and understanding the learning capacity of students. Under this study the researcher was interested to know the teachers commitments to teaching. Different views were obtained from teachers, parents and students. During the one to one interviews one of the teacher say;
“As a teacher I obligate myself to teach the classes which  are allocated to me, but sometimes I force myself to inter in other classes even though are out of my allocated class but I do to ensure that the students gets all the necessary knowledge that could enable them to perform their  examinations. When it comes on salary I get the low amount compare to the time that I took to teach , also the nature of environment is not friendly but because I choose this as my professionals nothing to care. All this is the commitment”.


Another teacher adds that;
“We as a teacher we do our best but for the students there is a problem. Lack of commitment of students’ has been indicated as one of the contributing factors to them to failure on form four (CSEE). Mostly of them are lazy for making reference and reading of different materials that could enable them to have enough knowledge for attending their exams but some they use their time for thinking other things that couldn’t have impact on their studies. For example students they use internet for looking pornographers instead of finding materials’’. 


This voice of teachers shows how they commit themselves in teaching regardless of the problems that they farce but still they continue to working.
In this issues parents also they provide their views
‘‘As a parent I do appreciate all the efforts taken by teachers to teach our students is true that they work in difficult environment but still they do perform their duties. In this area even though you take a member of politics and ask him/her to work here they could quit off but these teachers show how they commit themselves to continue to work in this school.’’

In case of students   also they provide their views about this one student says;
‘‘Myself I don’t fill comfortable the way teachers teach us. Some of them they didn’t care about you if you understand or not, sometime you can ask the question but they tend to ignore us unless if they know you.  So this it give me a hard time to understand and continue to depend on my fellows to help me to understand a certain issues even though sometimes it take more time to complete it. It discourages us sometimes’’.
In this issues another students add that
“Some of teachers delays to inter in classroom. This give me a difficult time because it take us a lot of time to accomplish a topic something that cause to fail to answer external examinations. I am in four levels before I inter in mock examination in some subjects still some teachers were not accomplish some topics and the examination cover all the topics. This it’s really discouraging us”.

The above students’ explanations show that teachers' obligations were of great significance in the process of teaching and learning. Teachers’ obligations to teaching may be affected by many issues; school environment, surrounding communities, teaching resources , poor motivation and many others can make a teacher to be uncomfortable to teach effectively. These straight affect the students’ performance.

4.4.2 Students/Teacher Teaching and Learning Resources
In this factor the researcher was very interested to understand how the teaching and learning resources how could it affect the performance of secondary school examinations. Different views were collect as follows;
One of the students said;
“This school dispirits me because, I have a dream of learning science subject but for this situation I don’t know if this will be possible. The science teachers especially for Physics and mathematics only we depend on one teacher who teaches more than two classes this give a difficult time because sometimes we can get only 3 periods for a week but if we have more than one teacher I hope we can get more than this. Also the issue of laboratory is the problem all we depend only on two rooms so to get a time to inter I depend if other classes like for four are free from it but if form four had practical leads us to lose the chance for conducting practical”. (Field 2017)

This implies that mostly of student have the dream to attain the certain goals of their minds but they fail due lack of the conducive environment that could carry them towards attain their goals. According to national policy, every secondary school is to have three laboratories, one each for physics, chemistry, and biology (Uwezo2011). However, only a few schools had all the three laboratories even after the implementation of BRNEd. This implies that students didn’t get enough time for practical something that made some of them to be discourage and run out and joining arts subjects.

4.4.3 Teachers Motivation
The researcher was interested to know how the implementation of the BRNEd provides the motivation to teachers.  The information gathered from teachers explored that teachers’ were unmotivated as expected before the implementation of BRNEd. In motivation not only on teaching materials but also in getting other basic needs as the human being.  Poor motivation to education stakeholders may affect the provision of good education to students. In this study it was very surprised to hear from teachers claimed about poor living environment;   
‘’in this school we don’t have houses we only rent a house from near community so you can get other house holders they charge large amount of money and they need their money for 6 month so when you compare with the salary we receive you can see we remain with small amount. Also in this houses the security of ourselves are poor something that make us to be cowered to provide punishment to students because we live with them in community and we share all social services together so this limit us to command students and took them as they are . 


Another teacher has this to add on motivation
“this job discourage me, I work here for more than 4 years but i get promotion only one compare to others and all we have the same education level and we work the same but when it come in salary they receive more amount compare to me so when I think about this it make me to lose my appetite of teaching. Also their promotion is not systematic leads to have stress and broken heart so on this entire how can I work effectively?” (Field 2017)

The voices of these teachers’ about motivation give a picture to understand what is going on in our secondary schools. Teachers are unhappy with their working atmosphere something that cause they to be frustrated. As other human being teachers cannot work well and produce the positive results still they lack all the pieces of minds.  Mostly of teachers were expected that BRN could met and satisfied them but things goes wrong.  So the issues of teachers to have stress cause the government target of improving the secondary school performance to attain 80% in 2015 to fail.

On this issues of teachers’ motivation the district secondary education officer have this to say;
Before the implementation of BRNEd I expect all the problems of teachers’ motivation, claims and houses can be solved after the implementation of BRNEd. But things come different due to the shortage of funds. The government force to implement the program but they didn’t consider the budget for implementing at attains the goals of education.  As education stakeholder it gives me a hard time to ask head teachers and other teachers to attend different seminars on BRNEd due to lack of funds to conduct the trainings. So this raise conflicts among the teachers because they expect this program have enough funds that could help to solve their claims of long time. This budget constraints cause to fail to build teachers houses in every school. On top of that as the education stakeholders we fail to visit schools frequently to identify problems that farcing secondary schools something that result to fail to attain 80% of performance this due to lack of transport. 


This implies that the average and poor implementation of BRN initiatives in education has exerted a lot pressure among the teachers, parents, pupils and the entire community. The findings indicate that the parents are blamed by the large proportion of the respondents for not making follow-up on what their children are doing in schools whereas teachers are blamed for not been teaching and get committed for effective teaching and the  government together with  education stakeholders are blamed for not providing sufficient teaching and learning facilities in schools. Students are blamed for not being serious with their studies. It a common practice for students to concentrate more on a topic if they know that they will be assessed than if they know that they will not be assessed.

According to URT, (2014) supports that implementation of education initiatives is dependent on the capacities of the people and the systems where capacity building objective concentrates efforts on establishing an awareness and familiarity with governance and management principles amongst all education stakeholders, especially school committees and communities in order to counter check and deal collectively with the reasons which draw back implementation of education initiatives. This accompaniments effort to increase financial management skills, with a emphasis on transparency and accountability through the system.

4.5 Schools Inspection and Recommendations	
Under this objective the researcher was aim to understand the role of school inspections and its impact on performance, also to see how teachers respond after receiving the recommendations. Under this objective the researcher was interested on three issues which were the role of school inspection, Improvement on Teaching and Learning and  the response of recommendation provided in relation to improve pass rate. This study sought to investigate the extent to which school inspection has an impact on teaching and learning in Tanzanian primary schools. The items in the questionnaires were as indicated in Table 4.11.
4.5.1 The Role of School Inspection in Improving Education
This study was intended also   to measure whether or not school inspectors offer the professional support. 

Table 4.11: The Role of School Inspection in Improving Education 
Question	Yes 	No 	Total 
Does the school inspection help to improve your teaching skills?	37	3	40
Do the school inspectors provide support in teaching subject?	36	4	40
Does the inspections recommendation and reports help to improve the teaching and learning procedures?	33	7	40
Sources: Field 2017

It was found that in furthermost cases school inspectors offer professional support as 36(90%) of the respondents argue about this issue in table above. Not only that the majority argue that  the school inspectors provide professional support but 4 (10%) disagreed and they showed some of the reasons such as, school inspectors do not aid teachers to teach better as problematic topics are left without any support. The findings from interviews directed that, although school inspectors place weight upon teaching procedure, they tend to focus too much on the number of exercises, structures and lesson plans but do not appropriately support teachers on how a specific subject should be imparted. Interviewee E had this to say:
“When school inspectors come, they only focus much on lesson plans, structure of work and the exercises which are given to students. However they do not support teachers on how to demonstrate the subject. In my opinion I think school inspectors must support teachers on how to teach the subject and not just asking for the exercises. They are also supposed to monitor the students understanding on the subject issues and not a mere focus on the number of exercises provided to students”.

From the above citation, it is understandable that although the majority in the questionnaire admitted that school inspectors do offer professional support; here over teachers wanted more aid in solving complications and to overwhelmed what they identified to be the limitations in teaching and learning.

4.5.2. Improvement on Teaching and Learning
This study wanted to examine the extent to which the school inspection has an influence on teaching and learning in Meru secondary schools. The items in the questionnaires were as indicated in Table 4.12. As is shown in Table 4.12, 37 (92.5%) out of 40 respondents argue that the school inspection supports them to improve in teaching and learning. They provides different factors such as , they offer instruction on how to help students in the classroom and how to  prepare the structures of work and lesson strategies based on the level of students. More description showed that they also offer advice about how to use the teaching and learning resources.

Once more, it was specified that school inspectors assist teachers on model shifting which weights the use of sharing learning approaches and procedures. Teachers were admit that the school inspection is very vital; as human beings by their very environment incline to disremember things and occasionally they want the inspiration to empower them  to perform the favorite standards.  However, the outcomes were not completely positive. Information from some of the interviewer showed that, when school inspectors comes to schools, usually they gather subject log books, structures of work, lesson plans and the teaching and learning materials and formerly they give marks basing on that. One of a teacher explained: 
“In overall, when school inspectors come in our school, they just collect structures of work, lesson plans and the teaching and learning supplies and they evaluate the performance of the school according to those things. If they realize that teachers are good sufficient they congratulate them, but if not they incline to blame the teachers without assisting them on how healthier they can improve their teaching and learning. According to me I see these school inspectors are just conducting met their responsibility and not improvement on teaching and learning”. 


Another respondent add that;
“The School inspectors when visit in our schools incline to blame us that we do not teach correctly, but they do not provide to  us  the correct means of overcome the difficulties and copy with changes  that are taking place every day especially the recurrent changes of the syllabus. We are just told to teach it and when school inspectors come tend to blame us while they identify that there had been no single workshops conducted on how to teach the subject”.

From the above results it indicates that although the majority of teachers argue  that the school inspections assists them improve in teaching and learning, but they wanted additional support from the school inspectors particularly support on   how to teach the subject relatively and not to  blaming them that the subject was not correctly taught. It also, shows that classroom reflection was not suitably carried out.

4.5.3 Response for School Inspectors’ Reports
The study was also attracted to investigate the extent to which school inspection reports are beneficial and supportive to teachers. 82.5% of the teacher the school inspection reports are to be very helpful, though some criticized that those inspection reports were not in applied terms, because school inspectors put pretty important recommendations, but nothing was done to confirm that such recommendations were applied. When the inspectors visiting the same school a second time they find the same problems. The commonly mentioned difficult was about the circulation of teachers. One can find many teachers in one school whilst other schools have a shortage of 3-4 teachers. This was touched as difficulties to teachers to meet their responsibilities. During the interview with one of the headmaster had made the following comment: 




 At the same manner it was renowned that the secondary school inspection reports were not implemented upon by the district education officer, who has the full authorities in all secondary schools within a Meru district. In this study it was discovered that the recommendations provided by secondary school inspectors were only remained on papers and on files to District education officer. When the school inspectors visited the same school at the same time they inclined to discover the same problems. One of the school inspectors had this to say: 





The additional one added: 
“Always we wrote so many recommendation repots, but no one appears to be attracted with them. In my opinion I think, the district secondary education officer needs be very active and well-organized if they could have exploited the school inspection reports. Nonetheless, it looks like they are very busy with other things that they could benefit from them. We cannot command them to utilize the recommendations reports, may be somebody will come and recognize the important of that reports”.

On the other side, the district secondary education officer acknowledged that they obtain the inspection recommendations and reports and they always work on it though school inspectors claims that they do not see the applications of the recommendations. The district secondary education officer had this to say: 
“Generally we work together with school inspectors. They give us school inspection reports and my office utilized them.  Always we support them in transportation because we do appreciate what they do for the improvement of our education. But some recommendations were well difficult to solve due to budget constraints”.  


From the results above shows that, although secondary school inspectors provide recommendations on what would be done in a certain school, they are not legally permitted to take  actions thought compulsory for advances of teaching and learning. But, they can encourage some of the clarifications to correct the problems that challenge secondary schools through the providing of valuable response to the key stakeholders. Moreover, from both secondary school inspectors and headmaster’s but the recommendations were not implemented though the district secondary education officer requested to make use of the inspection reports. From the point of even this play the role to hinder the implementations of BRNEd in Meru district council. 

4.6 Teacher’s Qualifications in Relation to O’level Secondary School Teaching
In this objective the researcher was interested to examine teachers’ qualifications if they are capable to copy with the BRNEd and enable to produce a good result of students on their final examinations CSEE.

Table 4.11 shows that, most of teachers were educated up to bachelor degree level and others   had upgraded their academic up to post graduate level.







Source: Field Data 2017
Table 4.12 the shows that teachers’ qualification is not the problems that cause the low performance of CSEE in Meru District Council. Because teachers were the objective group of the study, the researcher anticipated to study much from them based on their familiarity, especially in implementing their daily activities in school. The qualification of education is not the matters in improving performance but teachers needs need to get on job training that could enable them to get new methods of teaching.  

Every day things are changing very quickly in the areas of teaching. In Tanzania every time syllabuses are changing within short time to come up with those changes teachers needs to get training in order to copy up with new paces in the curriculum. During interview with one of the teachers say;
“In this school I have 5yers but I get only two chances to attend seminars. This seminar is good because it enable to understand what is going on in other schools through exchanges ideas. Also to get new methodology of teaching for example now days everything is done through technology so through attending these workshops extend my mind and I gain new teaching technique that now I can improve my teaching.”

Another teacher adds that
“Even though most of us we have a high qualification of education but as teachers ourselves we can’t solve the problem of poor performance this issue is very wide. It needs all stakeholders and government to come together as a team and to discuss the problems that hinder performance.  Everyone needs to play his/her part , parents must ensure to make follow-up to their children, students should be accountable on their studies, government should ensure that all the teachers claims are solved on time and all the necessary both for teaching and learning  materials are available on school. By joining our hands together we can solve this problem of performance in secondary school”.  

This indicates that teaching materials and motivation as well can affect the improvement of performance as we have seen in previous in this study teachers are blaming for working conditions. The BRNEd as was planned for improving performance in secondary school was supposed to solve teachers’ problems as the main obstacles that affect them and leads to fail to utilize their qualification for improving performance and put BRNEd in a good position in Meru district council.

4.7 Summary	
This chapter presented the results from this study, based on data resulting from questionnaires, interviews and a focus group discussion. The findings showed that, the government had a good ideas to introduce the   BRNEd  but its  implementation become more complex matter that fail to create a positive relationship between the education stake holders and the government. This relationship may facilitate and enhance the communication so that the program implementers and planners could influence the increase of pass rate to CSEE. In this study it found that the government fails to create this environment something that leads BRNEd to fail to attain its target as it supposed to achieve.  However the teaching and learning environment, teachers motivation were still the problems that hinder the performance of CSEE.  Teachers’ wanted to be supported in teaching their subjects and that schools environment needs to be improved but the government through BRNED were still on attain the results without looking other factors.













5.0 DISCUSSION OF FINDINGS
This chapter is based on the discussion of the research findings. It will first discuss each of the central themes as indicated in the previous chapter, and then it will provide the summary of the major findings of the study. 

5.1 The Role of BRN in Education in Relation to CSEE Performance
It was important in this study to note that BRNEd was intended to improve the pass rate of CSEE students. The study reveals that the implementation of BRN in education in some extent increase the performance of secondary schools, but not at large scale due to still the number of students who scored division I was low compared to those who scored division IV. The results exposed that in Meru district council tried hard to reach the government target of 2014 of attain 60% but in 2015 fail to achieved.  To fail to attain the target in 2015 were resulted with many challenges which were mentioned during interviews, such as shortage of budget and poor approach on planning and implemented. The BRNEd program had no enough funds for run with speed of the programme. Mostly of schools suffer from teaching and learning materials (libraries), shortage of teachers especially in science subjects, teachers were not paid their claims, teachers lack training to copy with the programme due to all this problem leads the district to fail to attained the target of BRNEd.

Moreover the study discovered that BRN program in education had very good ideas to solve the education problems and increase the pass of students in national examination. But the way the program implanted were only based on politically and not technically. Furthermore the from participants the exposed that if BRNEd could have brought good outcomes in CSEE if the teachers  as the main stakeholders were involved from the preliminary stage of BRNEd planning; this would have made teachers to feel as part of BRNEd, hence implementation would have been occupied seriously. Hence the study suggest if there was a  bottom up arrangement so that everything was set well and managed by the implementers of the programme.

BRNEd were supposed to depend on teacher’s ability to handle teaching and learning process with good knowledge and methods of teaching. In-service training is one of teacher’s motivations. Through training or seminars they get new knowledge and methods of teaching which can make teachers improve their teaching hence good BRNEd results. The account show that teachers stay with their old method of teaching without training thus if they would have been given training or seminars to get away from the old method they could have improved PSLE performance and meet the objectives of BRNEd in Meru district council.

The study argues with Mayer (1960) that teacher’s influence can be unlimited and his/her ideas can affect thousands. He further elaborated that one of the foremost problems of education deals with the recruitment and preparation of teachers. Distinguishing this and the fact that student’s performance at the basic level cannot be improved without a conscious effort of upgrading the knowledge of teachers in every level of education.  So the government was supposed to solve the schools problem first as the main source for improving the pass rate of CSEE and not to focus on result only.
5.2 The Accessibility of Teaching and Learning Materials in Relation to Improve the Pass Rate
 In this segment   the study was wanted to found out how to  what extent id BRNEd helped to solve the problem of  accessibility of teaching and learning materials in order to improved academic performance of secondary education. During the interview with teachers, parents and students in focus group discussion they proved that teaching and learning materials were still the problem even after the implementations of the Big Result Now in education.  68.4% of respondents explained that still the teaching and learning materials were the problem especially in government secondary schools.

The study indicates that, to have a better performance in CSEE teaching and learning materials were important things to be provided in schools first.  The availability of teaching and learning materials can motivate students to learn also can encourage teachers to be motivated in teaching.  Nothing could come from air and make students to attain higher performance in their examinations.  Without these important resources nothing could occurs in Meru district council in education especially in secondary schools.  

The study  argue with Atieno (2014)  that availability of teaching  and learning materials enhance the effectiveness of schools as these are basic things that can bring about a good academic performance to students.  The study found that the government through the implementation of BRN in education didn’t solve this issue of availability of teaching and learning materials in their schools hence leads to fail to attain the BRNEd target. 
5.3 The Role of School Inspections Reports and Recommendations in Relation to CSEE Performance
The study was interested to find out how teachers perceived the potential profits of school inspection reports towards their work performance, in this case teaching and learning. In this study teachers stated that school inspection reports helped them improve in teaching and learning. The reasons given included, among other things that school inspectors indicate the strengths and weaknesses of the teacher in a particular subject and they try to recommend what should be the substitute or what the teacher should do to solve. In doing so, teachers are encouraged to exploit their métiers and at the same time it permits them to correct the areas of weaknesses. 

The findings agree with that of Chapman (2001b) who studied changes in classrooms as a result of inspections, and Ehren and Visscher‟s study on the impact of school inspection for school improvements in 2006. In their studies they found that oral and written feedback from school inspectors was important incentive for school improvement. Moreover the study found that, although school inspectors write reports and recommendations to the particular stakeholders those recommendations were not implemented. Teachers blamed that nothing have been done to follow up what had been suggested by the school inspectors. 

Also during the interviews some teachers blame that sometimes the school inspectors are harsh to them something that worried them to lose their job. In order for the school inspections to improve the CSEE, the government must ensure that all the education stakeholders must think as a system, meaningful that parts are just there to form a whole. May be what is missing, is an understanding that every individual, whether school inspector or district education officer, works and endeavors for the students’ improvement. It is significant that school inspectors must create this atmosphere and thoughtful and make sure that school inspection reports are driven upon. This may be done by regular communication of the inspection results with the district education officer, school boards and other education stakeholders.   In turn this acts as a limitation factor for high examination performance in secondary school students in Meru district council

5.4 The Perceptions of Education Stakeholders in Implementation of BRNEd
This study again was anticipated to explore the education stakeholders’ views on how they perceived the  implementations of BRNEd  on whatever it increase the CESS pass rate or not. The findings indicated that mostly stakeholders perceived negatively on the implementations of BRNEd. The study also found that 25% only they perceive positively the implementations of BRNED. Stakeholders were not involved in planning up to its implementations the government use top- down approach during the BRNED implementation and ignore the role stake holders. The finding  line  with  (Komba 2015) who provide that, these stakeholders are expected to play different roles in order to have the BRN initiative implemented successfully, to omit them will leads poor results. 

Also (Galabawa, 2001; Mosha, 2006) argue that teachers are the fundamental stakeholders of education do play pivotal role in promoting the quality of education. Academic performance of students in schools is very much dependent upon the teachers who are the main instrument for bringing improvement in learning. This suggests that when there is an initiative or program introduced by government in education sector, effective implementation of the same will essentially depend on the teachers’ perceptions of the introduced initiative or program due to their directly involved in the implementation of the introduced initiatives.  In other words, the ways in which educational stakeholders perceive the education initiatives or program being implemented determine whether or not the implementation would be successful. Like in any other education initiatives, successful implementation of the BRN initiative in Tanzanian education sector would essentially depend upon the active participation of teachers, parents, students, NGOs and government to improve academic performance. 

For the BRNEd to attain their target of rose the pass rate on CSEE all these stakeholders were supposed to participate full. So due to government use top-down approach the role of stakeholders were ignored which resulted to negatively perception of stakeholders on the implementation of Big Result Now in Education towards improving the pass rate of form four secondary examinations. Moreover the study found that mostly of respondents expose that the BRN in education was implemented politically and not technically. In interview they exposed that the government didn’t prepare any strategies that could enable its implementation they only focused to attain the results something which was wrong. 

The study further sought to expose the status of participants on how they perceived Big Result Now initiatives in form four secondary education performances. The study found that the majority 67.4% of respondents argued that the implementation status of BRN initiative in improving academic performance of secondary education was ranging on an average status. This provides that the initiatives of Big Result Now in education were not implemented as it was expected and resulted to for the planned target. 

On top of that this study again wanted to found out the reasons for why Big Result Now in education was not well implemented as it was planned. In this particular theme participant provides different reasons that made the BRN in education to be not well implemented. The mostly reasons that was seems to be the obstacle for not well implemented of BRN in education was insufficient learning and teaching materials.  During the interviewing with teachers they blaming the government for demanding the increasing of pass rate to CSEE without providing the materials for teaching and learning. 

Teaching and learning materials are very essential resources for increasing of the performance. The study ague with Coombe, Kelly and Carr-Hill (2006) that teaching and learning materials are what   ultimately makes a difference in the minds of the students and affects their knowledge, skills and attitudes meaningful and hence leads high performance in CSEE.  However this occurs due to excluded of education stakeholders during the planning and implementation of Big Result Now in education. 

So if the BRN in education was aware on this every respondents were provide the status of well implemented. The government of Tanzania must be aware on this if they want to attain their target in solving or to improve any services it is very important to include the stakeholders and made them to take part on the programme.
BRN in education fail due to lack of stakeholders contributions.
5.5 Teachers’ Qualifications in Relation to Secondary School Teaching
It was significant in this study to note that, school teachers had huge knowledge both in teaching profession and had advanced their academic status up to a degree level. To be a teacher is not an easy task teacher must have a vast knowledge and skills of teaching and solving related problems about learning. The study argues with Nyerere (1966) who provides that a teacher as the only person who is capable of imparting knowledge and shaping the youths to wider scope.

Equally, educational level and experience of school teachers may have a large impact to performance of students and increase their pass rate in CSEE. Students may understand that the one who teach them have the skills and knowledge on what they that’s why school teachers must master their subjects well.From the school sampled showed that large number of teachers has a bachelor degree in education and small number holds a diploma in education. What matters is not only teachers’ qualifications but also seminars and workshops to train them in new teaching methods. Things are changing quickly in the area of teaching. In our country new syllabuses come in place within a short time to come up with those changes teachers needs training in order to move with new paces in the curriculum. 

Apart from missing in-service training also teachers are not motivated, as we have seen teachers plaintive in this study. In order to go hand in hand with BRNEd teachers were needed to be reskilled in their qualifications which were obtained many years back. In this light motivation and modern teaching methods were put BRNEd in a good position in Meru district council.
CHAPTER SIX
6.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS
6.1 Introduction
This chapter presents the summary, conclusion and recommendations of the study on the effectiveness of BRNEd initiatives towards CSEE performance in Meru District. Both qualitative and quantitative methods were used for examine and this findings based on the main specific objectives of the study.

6.2 The Main Study Findings
The study was based on the evaluating the effectiveness of Big Result Now in Education initiatives towards secondary performance in Meru District Council. The study examine different factors that hinder the performance of  secondary students in Meru districts  even though there was a BRNED which was introduced to improve the pass rate on CSEE examinations. The study expose that the implementation of BRNEd in Meru District has shown some changes compared to previous years. Even though the findings shows there were changes in pass rate after the implementation of BRNEd in Meru District Council but still there are a lot of problems which were needed to be solved during the implementations of BRNEd. 

 The findings show that there were little resources deployed in the schools during the BRNEd implementation in Meru District  that hinder to meet  the general objectives  for improving the pass rate of secondary school performance, minimal motivation to teachers and lack of commitment and environmental factors. The conceptual framework directed the study was derived from the literature review in which learning and teaching materials, teachers’ qualifications and motivations, school inspections and recommendations in provision of education were seen as the signs for poor performance of students in their CSEE. The study was took place in Meru District Council. The study was designed to employ both qualitative and quantitative methods as the approaches to fetch more factors that caused low improvement in CSEE.

6.3 Is Performance Improved after the Implementations of BRN Initiatives in Education?
The findings shows 69.5 % agree there are improvements of CSEE performance in Meru district through the implementation of BRNEd. Even though the district statistics shows there are improvements in CSEE performance but in 2015 it fail to reach the BRNEd target of reaching 80%. This brought hope to education stakeholders that the implementation of BRNED in Meru district shows changes.  As the main objective of BRNEd to rise the rate of CSEE performance but still these changes were more than this if the programme were implemented under the down up approach whereby all the stakeholders were included from the planning up to the implementation. 

6.4 The Availability of Teaching and Learning Resources
In the opinion of the study and the results presented in previous Chapter Four, in discussion it provides that teaching and learning resources are very important for effective learning and performance. TLM was among factors that resulted to low performance of students in CSEE exams inn Meru District. Farrant (1980) explain that teaching and learning resources are very important in enabling learners to achieve high marks. This is true that teaching and learning resources played a great role and create attention, awaken interest, stimulate the learner’s mind, save time and promote retention and memory for learners. From the literature and the findings it is seen that the pass rate of secondary school pin Meru District have been more better if all the necessary T&L resources accessible on time.

Teachers’ explanations in this study exposed that teaching and learning resources was one among other factors which made the BRNEDd to fail to meet the planed target of reaching 80% in 2015.One of the teachers during discussion has something to say on this issue, he described:
“In order BRNEd to bring a good examination performance some necessary tools must be present in schools, but due to budget constraints resources are limited in secondary schools. We are facing very hard times in handling schools with no resources. The introduction of BRNEd before focused on improving the performance should have starting with improving the T&L resources and teachers motivations. This could make teachers to be committed in operation hence the improvement of CSEE performance”.  

Students from the FGD contribute on the same issue, she described that:
“I really feel comfortable to learn when teaching is escorted by the teaching aids; where the explanation can be well understandable; than when he teaches without having any materials. For example on history or geography when a teachers use maps enables us to build a really picture in our minds by compare it. Also in biology I enjoy when I see the pictures that shows the reality of what teacher taught. Teachers often do not use them due to its scarcity but is better to teach by using real materials which can be available in our environment”.

Generally, teaching and learning resources are very potential in attracting learning through smooth teaching and learning. Without teaching and learning resources there is no effective learning hence can result poor performance. Therefore Meru District council secondary schools need teaching and learning resources in order to get good performance on CSEE.
6.5 The School Inspectors’ Reports and how Recommendations were Implemented
Mostly the CSEE results for certain schools mainly did not obtain good comments from the school inspectors. The study suggest that performance was improving during the implementation of BRNEd in Meru District but still more efforts are needed.  The school inspectors took BRNEd as something that was expected to bring changes in performance in secondary education. They really fulfilled their jobs of inspecting the schools but their recommendations were not implemented due to different factors like budget constraints.

6.6 Teachers’ Qualifications in Relation to Primary School Teaching
In this research findings from the school visited, teachers’ qualifications were improved whereby mostly of them had a bachelor degree in education. The study reveals that only 25% of all teachers have received on job training and attend different workshops while others remain untrained.  So shows that this 75% of teachers they teach because they were accountable on it while others they use old methods and their experience of teaching which at one stage or another  affected the implementation of BRNEd hence  results poor performance of students on CSEE. 

6.7 Conclusions
The government of Tanzania had the good aim to introduce the BRNEd as the fast tracker to brought changes in Education and increase the pass rate to the CSEE results and all the education stakeholders believed it.  But that was not a case the performance of students have been affected with many factors such poor motivation to teachers, teaching and learning resources, political issues, financial constraints for education, students behaviors , family as well as community at large.  There are many factors that contributed BRNED to fail to attain its target of rose pass rate up to 80% in 2015 despite the implantation of BRNEd in Meru District Council.

6.8 Recommendations
6.8.1 Recommendations for Improvements
i.	The findings showed that parents, teachers and students have perceived the implementation of BRN in education negatively as they blame the government for not committing its resource in terms of providing teaching materials, teaching and learning environment. Therefore the study recommends that  the government and stakeholders should provide sufficient teaching materials and learning facilities in schools including creating awareness for both parents and students on different programs that they introduce in education before their  for  implementation. 
ii.	The study recommends  that Policy and decision makers to include all the education stakeholders in planning and implementing different education programs and plans in order  to make it successful rather than applying Top down approach instead of down up approach. The BRNED would be more important.
iii.	Poor working conditions have left many teachers discouraged and unmotivated. Relevant sources suggest low teacher morale due to poor living conditions and low salaries. The study recommends that government should make sure that, all these barriers are resolved so as to enhance better implementation of any program in education.  
iv.	In order to make the outcome of the BRN initiative sustainable, the study recommends that the government and other stakeholders should establish conducive and more implementable policies. 
v.	The findings show that teachers are blamed for not been teaching and get committed for effective teaching in the schools. The government and head teachers should make sure that every teacher makes efforts to preparing work scheme, lesson plan and teaching aids for meeting the standard of the school syllabus.
vi.	The findings indicate that the parents are blamed by the large proportion of the respondents for not making follow-up on what their children are doing in schools. The study recommends that parents should make sure that they are responsible enough in ensuring follow up to their children regarding academic as well as socio affairs.  

6.8.2 Recommendations for Further Studies
i.	A survey study design may be conducted on this same issue and covering a big sample in order to generalize the findings.
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APPENDIX I: GUIDE QUESTIONS FOR THE DISTRICT EDUCATION OFFICER

THE OPEN UNIVERSITY OF TANZANIA
FACULTY OF ARTS AND SOCIAL SCIENCES DEPARTMENT OF ECONOMICS
Sex……… Age……… Education level………….. 
1.	Do you have an idea on BRN in education?
............................................................................................................................ For how long have you been serving in education sector at this capacity?........
2.	How are you doing to walk the idea of BRN in education?
............................................................................................................................ Did you receive any seminar or training on BRN in education? Yes or No




4.	Based on the inspection reports do you think teachers in Meru were ready for implementation of the BRNEd?
............................................................................................................................
5.	Do you response all the recommendations and reports provided with school inspectors?
6.	How was the SCEE performance in the recent four years? 1. Excellent 2.  Good, 3. Average 
7.	Can you comment on the trends of SCEE performance across the recent four years?..........................................................................................................................................................................................................................................................................................................................................................................
8.	Taking the two years before implementation of BRN and the two years during implementation of BRN, what can you comment?











APPENDIX II: SCHOOL PROFILE TO BE COMPLETED BY A HEAD OF SCHOOL

THE OPEN UNIVERSITY OF TANZANIA
FACULTY OF ARTS AND SOCIAL SCIENCES DEPARTMENT OF ECONOMICS
SCHOOL PROFILE TO BE COMPLETED BY A HEAD OF SCHOOL  
1. Name of school…………………. Ward ……………..………. Village…………
2. Registration Number………………. 
3. Number of student by sex and level 










5. Teaching and learning Materials
Ratio of students in class	 Teachers-Student ratio	Book student ratio
		






Dormitories / Hostels 		






















APPENDIX III: QUESTIONNAIRE FOR SECONDARY SCHOOL TEACHERS

THE OPEN UNIVERSITY OF TANZANIA
FACULTY OF ARTS AND SOCIAL SCIENCES   DEPARTMENT OF ECONOMICS

QUESTIONNAIRE FOR SECONDARY SCHOOL TEACHERS
Dear respondent,
I am Arsen Nuru Shao, a student of Open University of Tanzania (OUT) pursuing Masters of Monitoring and Evaluation .I am conducting a study as part of my program to examine the “Effectiveness of BRN initiative in Tanzania towards academic performance in Secondary schools” in order to address measures to improve for the better of academic performance of secondary  schools. I hence inviting you to set aside some few minutes to respond to the questions attached. Answers shall be held personal and used only for academic purposes. 
Tick the appropriate answer in a box.

1.0 Personal Information
1.	Sex of Respondent ……………………………………………
              1. Male              
               2. Female
      2. Age of Respondent…………………. ……………………………
            1. 20-30                                              
            2.31-40                                     
             3. 41- 50
             4. 51 and above
3. Level of education of Respondent…………………………………………….
1. Secondary Level (A’ Level)
          2. Diploma Level
          3. Degree Level






5. How many people are living in your household? .....................................
6. What do you think Big Results Now is all about? 
…………………………………………………………………………………………
7. What are your views/perceptions regarding BRN?
…………………………………………………………………………………………
8. Can you tell the major objectives of BRN in the education sector? …………………………………………………………………………………………
9. Do you feel that BRN in education has contributed to academic performance of students? 
1.	Yes
2.	No
10. If yes/no what are the reasons?
…………………………………………………………………………………………
11. How do you assess the implementation of BRN in Education? ................................
   1. Well implemented
   2. Note well implemented
12. If well/not well implemented what could be the reasons?
……………………………………………………………………………………………………………………………………………………………………………………
13. Did you participate in the implementation of BRN in education?
      1. Yes
      2. No
      3. If Yes How did you Participate…………………………
      4. If No why? Give reason (s)…………………………………..
14. What is your suggestion (s) to insure BRN in education is well implemented? .................................................................................................................................
15. Do the working conditions motivate you to work hard with commitment for the sake of improving the level of academic performance of students in their Certificate of Secondary Education Examination (CSEE)?  1. Yes 2. No
16. Does the school inspection help to improve your teaching skills? Yes/no
16a. If yes how?  
16b. If no why?
17. Do the school inspectors provide support in teaching subject? Yes/No
17a. If yes how
18. Does the inspections recommendation and reports help to improve the teaching and learning?   Procedures? Yes/ No
18a. if Yes how?
19. What do you consider to be the main challenges of the implementation of BRN in secondary schools?














APPENDIX IV: QUESTIONER FOR PARENTS
THE OPEN UNIVERSITY OF TANZANIA
FACULTY OF ARTS AND SOCIAL SCIENCES DEPARTMENT OF ECONOMICS
Dear respondent,
I am Arsen Nuru Shao, a student of Open University of Tanzania (OUT) pursuing Masters of Monitoring and Evaluation .I am conducting a study as part of my program to examine the “Effectiveness of BRN initiative in Tanzania towards academic performance in Secondary schools” in order to address measures to improve for the better of academic performance of secondary  schools. I hence inviting you to set aside some few minutes to respond to the questions attached. Answers shall be held personal and used only for academic purposes. 

Tick the appropriate answer in a box.
Ward……………. Village…………………. Questionnaire number……………….
1. Sex of Respondent, 
               1. Male              
              2. Female
  2. Age of Respondent…………………. ……………………………
             1. 20-30    2.31-40    3. 41- 50  4. 51 and above
3. Level of education of Respondent……………………………………………..
           1. Primary level 2.  Secondary level (o’ Level)  3. Secondary Level (A’ Level)
         4. Diploma Level 5. Degree Level
4. As a parent what did you do to ensure the performance of student is increased? Explain…………………………………………………………………………………
5. How many people are living in your household………….....?
6. Do you know about Big Results Now? (BRN)
          1. YES
          2. No
          3. If yes How…………………………………………………………………..
           4. If No why? ………………………………………………………………..
 7. How do you consider the level of implementation of BRN in education? 
         1. Well implemented
         2. Not well implemented
8. Do you think the academic performance of your schooling children has improved as the result of BRN? 
         1. Yes
         2. No
9. If yes/no what could be the reasons?
........................................................................................................................................ 
10. Did you provide the necessary materials and learning environment to your children? 1. Yes 2. No
11. What are the existing challenges that hinder effectiveness of BRN in education? Mention. ………………………………………………………………………………
12. What are the possible solutions to mitigate the challenges facing BRN initiatives in education?…………………………………………………………………………

Thanks for your response
APPENDIX V: QUESTIONNAIRE FOR SECONDARY SCHOOL STUDENTS
THE OPEN UNIVERSITY OF TANZANIA
FACULTY OF ARTS AND SOCIAL SCIENCES   DEPARTMENT OF ECONOMICS
Dear respondent,
I am Arsen Nuru Shao, a student of Open University of Tanzania (OUT) pursuing Masters of Monitoring and Evaluation .I am conducting a study as part of my program to examine the “Effectiveness of BRN initiative in Tanzania towards academic performance in Secondary schools” in order to address measures to improve for the better of academic performance of secondary  schools. I hence inviting you to set aside some few minutes to respond to the questions attached. Answers shall be held personal and used only for academic purposes. 

Tick the appropriate answer in a box.
Ward……………………………. School Name……………………………. Questionnaire number……………….
 1. Sex of Respondent 
              1. Male         2. Female
  2. Age of Respondent…………………. ……………………………
3.	Class of Respondent……………………………………………..
4.	How many people are living in your household? …………………..
5.	What have been done to insure you are performance increase? ...............................................................................................................
6.	What is the distance from residence area to your school? .................................
7.	. Do you know about Big Results Now? (BRN)
       1. YES
        2. No
   3.  if yes How………………………………………………………
 7. What are the objectives of BRN infective in education?
………………………………………………………………………………………………………………………………………………………….
Did BRN in education contribution to academic performance in secondary school?
            1. Yes
             2. No
   8. How do you perceive BRN in Education? 
            1. Well implemented
            2. Note well implemented
  9. Did BRN in education helped to improve academic performance in Secondary education? 
          1. Yes
          2. No
   10. How did BRN in education   helped to improve academic performance in Secondary school?
         1. Academic performance increased
         2. Academic performance decreased
         3. Average increase in performance
11. Did you participate in the implementation of BRN in education?
      1. Yes
      2. No
      3. If Yes how did you Participate? ……………………………………
    4. If No why? Give reason (s) …………………………………….
12. Did BRN in education contributed to academic performance in secondary education?
1.	Yes
2.	No
3.	If yes 	what are the indicators of performance?
4.	If No Why? Give reasons.












APPENDIX VI: FOCUS GROUP DISCUSSION – GUIDE
1. What do you understand about BRN in education?
2. What are your opinions on BRN in education?
3. How is BRN in education implemented?
4. How do you participate in the implementation of BRN in education?
5. Are there any guides useful to implement BRN in education?                                                                                                                                                                                                 
6. If yes, how are the guides useful to the implementers of BRN? 
7. Did the implementation of BRN in education help them to improve academic performance of secondary schools? Explain how.
8.  Are the available teaching materials enough for the improvement of academic performance in secondary schools? Explain.
9. What were the existing challenges that hinder effectiveness of BRN in education? Mention.
10. What are the possible solutions to mitigate the challenges facing BRN initiatives in education?














Inspections and recommendation reports 

Teaching and learning materials



